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ABSTRACT 
 
Zaidatul Khairiyah. 2017. The Effectiveness of Using Digital Cambridge 
Dictionary to Teach Pronunciation  (An Experimental Research at the Seventh 
Grade of MTs Negeri Sukoharjo in the Academic Year of 2017/2018). Thesis. 
Islamic Education and Teaching Training Faculty. State Islamic Institute of 
Surakarta. 
 
Advisor : Dr. Yusti Arini, M.Pd 
Key words : Digital Cambridge Dictionary, Pronunciation.  
 
The objectives of this research is to know the significant differences of 
students pronunciation between the students those taught by using Digital 
Cambridge Dictionary and those taught by using Manual Dictionary at the seventh 
grade of MTs Negeri Sukoharjo in the academic year of 2017/2018. 
This is an Experimental Research. The research was carried out at MTs 
Negeri Sukoharjo from July until September 2017, the researcher takes the data 
from the first semester students VII A and VII B  as the sample of the research. 
The class VII A as experimental group and VII B as control group. Each class 
consists of 30 students. Dealing with the research instrument of collecting the 
data, the researcher uses a test. The test consists of pre-test and post-test. It was 
conducted before and after treatment. To analyze the data, the researcher using the 
t-test with significance level α = 0.05 to know there is a significant difference of 
students pronunciation. 
The result of the research leads to the conclusion that, there is significant 
difference  of the students‟s pronunciation between those taught by using Digital 
Cambridge Dictionary and those taught by using Manual Dictionary. It can be 
proved from the score result of t-test (12.326) which is higher than t-table (2.021). 
The students‟ score those taught by using Digital Cambridge Dictionary  (83.93) 
is higher than the students those taught by using Manual Dictionary (75.27). It 
means that the students those taught by using Digital Cambridge Dictionary have 
better pronunciation than the students those taught by using Manual Dictionary.  
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CHAPTER I 
INTRODUCTION 
A. Background of the Study  
In Indonesia, English is adopted as the foreign language. It is 
included into education curriculum that every school runs. It becomes a 
local content in Elementary School, a compulsory subject in Junior and 
Senior High School and a complementary of the higher education 
institution. This is because of the situation we are facing now: 
globalization era, which is very competitive. In learning English, learners 
need to master four language skills. Those are listening, speaking, reading 
and writing. Listening and reading skills are regarded as receptive skills 
while speaking and writing skills are considered to be productive skills 
(Harmer, Jeremy 1989:16). The four skills are all important, but many 
Indonesian student in all level find a lot of difficulties in mastering the 
four language skills. In this study, the researcher focused on observing 
students‟ problem in pronunciation and this problem include in speaking 
skill.  
Kayi (2006:1) adds that speaking is the productive skill in the oral 
made. It is more complicated than it seems at first and involves more than 
just pronouncing word. Many learners of English second language have 
major difficulties with pronunciation. Pronunciation is the foundation of 
speaking, good pronunciation may make the communication easier and 
more relaxed and thus more successful, but poor pronunciation can never 
facilitate effective commuication. If they didn‟t know how to pronounce 
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each word or sentence in the right way, this was sure to lead to a failure of 
communication.  
Wisegeek (2001:1) states that pronunciation problems may occur 
when non native speakers communicate because speakers are used to 
sound that exist in their mother tongue but may not exist in the target 
language. In learning foreign language, especially English, it must be 
really understood that the English sound system different from that of 
Indonesian. There are several sounds of English language that are not 
found in Indonesia language, such as vocal, consonant, diphthong, and 
another sound system. Besides, in Indonesian language, stress and 
intonation not influence the meaning of a word or phrase. Caused 
existence the different various, the English learners often experience 
difficulty that caused by anything various: the different sensitivity of ear, 
the matter of making foreign sounds, the distribution of the sound, and 
fluency.   
Besides, English has many words that can have the same 
pronunciation but be written differently with different meaning. For 
example “to,two and too” which all have the phonetic trancription /tu:/. 
Sometimes, word can be written similarly but have different 
pronounciations as in the “ough” combination thought, through, though, 
and bought. The learners are indicated with the International Phonetic 
Alphabet and followed by examples and exercise dealing with contrasting 
sounds, recognition and dictation.  
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Kelly (2002:11) states that a learner who consistently 
mispronounces a range of phonemes can be extremely difficult for a 
speaker from another language community to understand. This can be very 
frustrating for the learner who may have a good command of grammar and 
lexis but have difficulty in understanding and being understood by a native 
speaker.  
Based on the explanation above, it is very important to introduce 
the role of English speaking with pronouncing correctly and teaching 
pronunciation using some media toward the English learners especially 
student of junior high school level. Thereby, it can be expected to make 
the English learners that able to master the role of speaking with 
pronouncing English correctly, so the students can speak English 
accurately and fluently. All problems above would be overcome by the use 
of media digital cambridge dictionary on teaching English pronunciation.  
Dictionaries are considered to be very useful language learning 
tools. Language learners should be exposed to extensive reading and 
listening. Thus, dictionaries are simple tools which help language learners 
to check pronunciation and spelling and of unknown words.  
An electronic dictionary is a portable electronic device that serves 
as the digital form of any kind of dictionary. Available in a number of 
forms (dedicated handheld device, apps on mobile devices, CD-ROMs or 
DVD-ROMs and online products), electronic dictionaries range in 
function from general single-language dictionaries to very specific, 
terminology-based dictionaries for medical, legal, and other professional 
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languages. As technology has advanced, the number of features that are 
available in electronic dictionaries has also increased. Many of them are 
equipped with text-to-speech and speech-to-text capabilities, interactive 
vocabulary games, and vocabulary. Most recently, electronic dictionaries 
have become available on mobile devices such as smartphones and tablet 
computers. According to Peter (2007) that using digital dictionary is 
common ESL (English as a second language) teaching technique because 
it help ESL students to learn correct pronunciation of English word, to 
correctly use vowels and consonants and to become familiar with common 
English words, all while making the learning process fun.  To incorporate 
the digital dictionary into ESL teaching, create the game that challenge the 
studets‟ minds and motor skills, while still keeping the learning of a 
language fun. According to the information above, the researcher decided 
for the population in this research is MTs Negeri Sukoharjo, many student 
still low in speaking, especially in pronunciation. The researcher choose 
this Junior High School because the researcher would like to solve the 
problem by using media. The media is digital cambridge dictionary and 
manual dictionary, the researcher using this media to teach English 
pronunciation.  
Based on the background above, the researcher would like to do 
the research entitle: “The Effectiveness of Using Digital Cambridge 
Dictionary to Teach Pronunciation (An Experimental Research at the 
Seventh Grade of MTs Negeri Sukoharjo in the Academic Year of 
2017/2018)”  
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B. Identification of the Problem 
Based on the background of study above, there will be problems 
that may arise,such as: 
1. The students have low motivation in learning English pronunciation. 
2. The students do not use English as their primary language, so it make 
them harder to learn about English pronunciation. 
3. The duration in learning English is limited every week. 
4. The teachers methods is teaching English, especially in English 
pronunciation is not attracting the students. 
C. Limitation of the Problem  
Based on the identification above, the limitation of the problem is 
focused on using Digital Cambridge Dictionary to teach English 
pronunciation with vocabulary from the theme “I Love Things Around 
Me” with all of the vowels and consonant at the seventh grade of MTs 
Negeri  Sukoharjo in the academic year of 2017/2018  
D. Problem Formulation 
Based on the limitation of problem above, the researcher attemted 
to develop a using Digital Cambridge Dictionary in teaching English 
pronunciation of the Seventh Grade Students in MTs Negeri Sukoharjo. 
This investigation was designed to answer the problem formulation which 
is going to be discussed in this thesis is as follows: “Is Using Digital 
Cambridge Dictionary effective to teach English pronunciation at the 
seventh grade of MTs Negeri Sukoharjo in the academic year of 
2017/2018?” 
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E. The Objectives of the Study 
In accordance with the formulation of the problem, the researcher 
formulates the objective of study is to know the effectiveness by using 
Digital Cambridge Dictionary to teach English pronunciation at the 
seventh grade of MTs Negeri Sukoharjo in the academic year of 
2017/2018. 
F. The Benefit of the Study 
Researcher hopes that this reseacrh would give some practically 
and theoreticlly benefits for the readers who read and the researcher who 
conducts this study: 
1. The practical benefits are: 
a. The result of this research give some explanation to students 
the importance of using Digital Cambridge Dictionary to 
increase their pronunciation ability.  
b. The result of this research may help teachers to choose the 
appropriate media or strategy in teaching English 
pronunciation.  
2. The theoretical benefits are: 
a. The research can add the readers knowledge about Digital 
Cambridge Dictionary and the function of the Digital 
Cambridge Dictionary.  
b. This research can add the readers knowledge about English 
pronunciation . 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
A. Theoretical Description  
1. Pronunciation  
a. The Notion of Pronunciation 
Pronunciation is an essential part of language. Pronunciation is 
very important to avoid misunderstandings when people are 
communicating (Celce-Murcia and Goodwin, 1991 in Budiasih, 
20013:7). True communication is the most important goal of teaching 
pronunciation (Avery and Ehrlich, 1992; Celce-Murcia, Briton, and 
Goodwin, 1996), but pronunciation practice must take place beyond the 
individual sound and word level (Avery and Ehrlich, 1996). 
Pronunciation as the production of sounds that we use to make  meaning. 
It includes attention to the particular sounds of a language (segment), 
aspect of speech beyond the level of the individual sound, such as 
intonation, phrasing, stress, timing, rhythm (supra segmental aspect), 
how the voice is projected (voice quality) and, in its boardest definition, 
attention to guestures and expressions that are closely related to the way 
we speak a language. According to Dalton and Seidlhoffer (1994:3) there 
are two ways how pronunciation as a production of significant sounds 
can be characterized it  sound is significant because used a code specific 
language and then sound very significant because it is used to achieve 
target language in context that use.  
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The sound system of English is made up of phonemes, or 
individual sound which carry the potential to make meaning, and these 
may be vowels, diphthongs (combination of two vowel sounds), 
triphthongs (combination of three vowel sounds) or consonant. These 
sound are made using our tongue in different parts of the mouth.  
It is important for teachers to know where and how a sound is 
made, and many learners also find this khowledge helpful, although they 
will only come to say sounds intelligibly through careful listening and 
practice.   
b. The Main Features of Pronunciation 
As stated by Kelly (200:1), there is a chart that shows the features 
of pronunciation.  
Table. 1 
The Features of Pronunciation 
 
 
 
 
 
 
 
The cart of features of pronunciation is expalined as follows: 
 
 
phonemes 
consonant vowels 
single unvoiced voiced diphthongs 
short long 
Suprasegmental features 
intonation stress 
Word stress Sentence stress 
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1) Phonemes  
Kelly (2000:1) define phonemes are different sounds within 
a language. Although there are slight differences in how 
individuals articulate sounds, people can still describe reasonably 
accurately how each sound is produce. When considering meaning, 
people see how using one sound rather than another can change the 
meaning of word. It is the principle which gives us the total 
number of phonemes in a particular language. For example, the 
word rat has the phonemes / ræt /.  
2) Consonant 
According to Kelly (2000:5) consonants as mentioned 
earlier, can be voiced or unvoiced. The articulation of /p/ or /b/ as 
effectivelly the same, the only difference being the latter is voiced 
and former is unvoiced. It is possible to identify many pairs of 
consonants which are essentially the same except fot the element of 
voicing (for example /f/, as in fan, and /v/ as in van) 
3) Vowels 
Kelly (2000:29) define vowels are articulated when a 
voiced airstream is shaped using the tongue and the lips to modify 
the overall shape of the mouth. English speakers generally use 
twelve pure vowels and eight diphthongs.  
Vowels may be single or a combination, involving a 
movement from one vowels sound to another such combination are 
known diphthongs and then tripthongs, tripthongs describes the 
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combination of three vowel sounds like (/aʊə / in our or power). 
Single sound may be short and long. The example of short vowel is 
/I/ as bit. The symbol /:/ denotes a long sounds like /i:/ as heat.  
The following table list English phonemes, giving an 
example of word in vowels, diphthongs and consonant.  
Table. 2  
The List of English Phonemes 
Vowels Diphthongs Consonant 
I Bead Ei Cake P Pin S Sue 
I Hit ƆI Toy B Bin Z Zoo 
ʊ Book Ai High T To ʃ She 
u: Food ɪə Beer D Do ʒ Measure 
E Left ʊə Fewer  K Cot H Hello 
ə About Eə Where G Got M More 
ɜː Shirt əʊ Go tʃ Church N No 
Ɔː Call aʊ House dʒ Judge Ŋ Sing 
Æ Hat   F Fan L Live 
ʌ Run   V Van R Read 
ɑː Far   θ Think J Yes 
ɒ Dog   ð The W Wood 
 
4) Suprasegmental features 
Suprasegmental features are phonemes as we have see are 
units of sounds which we can analyse. They are also known as 
segment. Suprasegmental features are features of speech which 
generally apply to groups of segments or phonemes. The features 
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which are important in English are stress, intonation, and how 
sounds change in connected speech (Kelly, 2000:3).   
5) Intonation  
Intonation is a feature of the spoken language. It consist of 
the continuous changing of the pitch of speakers voice to express 
meaning. Similar to Bradford‟s statement, Kelly (2000:86) define 
that intonation refers to the way the voice goes up and down in 
pitch when we are spaking. It is a fundamental part of way we 
express our own thoughts and it enables us to understand those of 
others.   
6) Stress 
Stress can be categorized into two points that is word stress 
and sentence stress. Mc Mahon (2002:118) argues that stress is 
culminative property signaled by a number of subsidiary phonetic 
factor, which work together to pick out a stressed syllable from the 
unstressed ones which surround it.  
from explanation above the main features of pronunciation 
there are sixs point: phonemes, consonant, vowels, suprasegmental 
features, intonation, and stress. Phonemes are different sounds 
within a language that have the different meaning for example rat 
has the phonemes //ræt/. Consonants is  sounds that can be voiced 
or unvoiced, that have pairs sounds for example /fan/ and /van/. 
Vocal is sound that different with consonant, vocal did not have 
pairs in their sounds, so there is no pairs in glottis for example /I/. 
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suprasegmental features is features of speech which generally 
apply to groups of segments or phonemes. Intonation is a feature of 
the spoken language and stress is culminative property signaled by 
a number of subsidiary phonetic factor, which work together to 
pick out a stressed syllable from the unstressed ones which 
surround it 
c. The Problems of Acquiring Pronunciation Skills 
The differnces between first language and second language is a 
problem is learning pronunciation. Celce-Murcia and Goodwin in 
Budiasih (2013:1) state non-native speakers of English (NNS) often have 
problems with pronunciation. Incorrectly learning the pronunciation of 
English, either by transferring the phonological rules from their mother 
tongue into their English speech or through implementing strategies 
similar to those used in primary language acquirement creates innovative 
pronunciations for English sounds which cannot be found in the 
speaker‟s first language. For example, the Japanese do not have the 
sound of „r‟ in their language. Thus, they have touse an alternative sound 
which available in their langauge according to their convenience. As they 
pronounced the sound „r‟, they pronounce /l/ sound.  
There are common problem areas of nonnative speakers of English 
with pronunciation. Nonnative speakers of English here refer to people 
whose first language is not English. The problem areas identified are 
problems in sounds or phonemes, stress and intonation. There are some 
sounds in English that probably don‟t exist in nonnative speakers own 
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language for instance, English has 20 vowel and diphthongs (many 
language only have 5). Also, there is no simple relationship between 
spelling and sound in English. Another problem appears when English is 
spoken quickly, words are linked smoothly together and sometimes 
sounds even disappear altogether (this is called assimilation). This means 
it can be hard to understand, as well as speak English. 
Cerce-Murcia and Goodwin in Budiasih (2013:2) the main 
problems in pronouncing English can be seeen in table below.  
Table. 3 
The Main Problems in Pronouncing English 
Area of dificulty  Implication of this particular 
area 
1. Pronunciation of individual 
sounds 
There may be confusion between 
minimal pairs (e.g bed/bad, 
ship/sheep) and this may 
compromise meaning 
2. Word stress  Sometimes word „shift‟ their 
stress so word stress can actually 
change the meaning og the word 
(e.g record (v)/recordv(n) 
3. Sentence stress  Sometimes emphasizing different 
word suggest different 
contrasting information (e.g how 
does the meaning change when 
different words of the following  
sentence are stressed: „Marry saw 
ared car driven by a young man 
with brown hair‟) 
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4. Rhythm  Rhythm is important to maintain 
the flow of the language. English 
is a stress-timed language. 
Problem with this are not so 
likely to affect comprehension 
but getting the rhythm right does 
help the listener to follow your 
argument. 
5. Intonation  Getting the right intonation is 
important to convey the right 
attitude – i.e. high start for 
questions, tentative, and wide 
pitch variation to show greater 
enthusiasm. 
  
From explanation above there are main problems in pronouncing 
English: 1) pronunciation of individual sounds for example in minimal 
pairs (bed/bad). 2) word stress for example record as verb and record as 
noun. 3) sentence stress. 4) rhythm, and  5) intonation. Another problem 
appears when English is spoken quickly, words are linked smoothly 
together and sometimes sounds even disappear altogether (this is called 
assimilation). This means it can be hard to understand, as well as speak 
English. 
d. Factor Influencing Pronunciation Learning 
During pronunciation lessons teachers need to pay attention to 
factors that can have influence on a learning process of their students. It 
is usually the native language that is taken into consideration and others 
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are overlooked. The most important factors that have an impact on 
pronunciation of non-native speakers will be over viewed.  
1) Age Factor 
It is believed that children learning second language 
with adequate exposure to the target language can attain 
near native like pronunciation. Kenworthy (1990:4) 
supports this assumption by claiming that if a person does 
not begin to learn a second language until adulhood, they 
will never have a native like accent even though other 
aspects of their language such as syntax or vocabulary may 
be indistinguisable from those of native speakers.  
Penfield, Roberts and Lenneberg agree with this by 
stating that there is a period (occuring around puberty) after 
which brain lateralization, or the assigning of certain 
functions to the different hemispheres of the brain, is 
completed. Based on the findings we can say that it is 
important to star teaching pronunciation at the very 
beginning of second language learning since children can 
attain near native like pronunciation with ease. The ease 
with which children acquire pronunciation can be explained 
by the critical period, which is biologically determined 
period of life during which maximal conditions for 
language acquisition exist. Scovel and Krashen claim that it 
is nearly impossible for learners, who start learning foreign 
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language after this critical period, to achieve natural 
pronunciation since the brain losses its plasticity. This 
means that during the critical period a second language is 
acquired naturally and more easily since the brain is more 
flexible. The fact that the critical period lasts till puberty 
explains why adolescent and adults find pronunciation 
learning so problematic and need explanations how to 
produce different sounds in order to be able to pronounce 
them.   
2) The role of the mother tongue 
It is widely recognized that the role of the mother 
tongue influences acquisition of the foreign language. 
Unlike children learning second language, adult learners 
have already accustomed their speech in terms of the sound 
system of their mothe tongue. This means that learners 
native language shares some of the sound characteristics 
with the target language, which means that learners will 
probably have problems with pronunciation of those 
phonemes that are similar to those occuring in teir mother 
tongue. Kenworthy (1990:4) states that these characteristics 
are often obvious enough to make a persons origins 
identifiable by untrained as well as trained people. Gilbert 
outlines several problems caused by the influence of the 
mother tongue. First, the inability to sound out letters, 
17 
 
which occurs at the beginning stage of learning a new 
language, makes the learners impossible to pronounce 
sounds correctly. Another problem experienced by learners 
is wrong production of final consonant. In many languages 
sounding final consonants are restricted and therefore, non-
native speakers can have intelligibility problems. Lastly, it 
is so called choppy speech, which is separating words with 
silence. As it was already mentioned above teachers need to 
be aware of the phonology of their learners mother tongue 
in order to help their students to attain comprehensible 
pronunciation.   
3) Motivation  
Motivation appears to be a very influential factor as 
some of the nonnative speakers are more concerned about 
their pronunciation than others. Their desire to attain good 
pronunciation, usually influenced by their sense of 
responsibility, helps them achieve comprehensible 
pronunciation. Celce-Murcia and Goodwin agree with the 
statement by saying that if the learners motivation to 
improve is strong and if the investment of time and effort is 
genuine, there will be perceived improvement.  
As far as motivation is concerned, outlines several 
motivational factors that make learners work on their 
pronunciation:  
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a) Learners want to improve them selves 
b) Learners want to become a part of the target 
language community 
c) Learners need their speech to be intelligible to their 
children‟s teachers 
d) Learners want to improve their employement 
prospective 
e) Learners want to improve their everyday 
communication skills 
2. Digital Cambridge Dictionary 
a.  Definition of Digital Cambridge Dictionary 
According to Merriam Webster dictioanary, digital 
cambridge dictionary is (1) a reference source in print or electronic 
form containing words usually alphabetically arranged along it 
information about their forms, pronunciations, functions, 
etymologies, meanings, and syntatical and idiomatic uses; (2) a 
reference source listing alphabetically terms or names important to a 
particular subject or activity along with discussion of their meaning 
and application; (3) a reference sourse listing alphabetically the 
words of one language and showing their meanings or translations in 
another language. Digital Cambridge Dictionary is an effective and 
interesting teaching tool thet captures students‟ interest and do much 
more than translate (Yonally and Gilfert, 1995:1). In addition, 
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James-Catalano (1996:31) referred to digital cambridge dictionaries 
as a valuable tool in the quest for knowledge.  
Furthemore, Nesi as cited in De Schryver (2003:145) states 
that digital cambridge dictionary is any reference material stored in 
electronic form that gives information about spelling, pronunciation, 
meaning, or use of words. Thus a spelling-checker in a word-
processing program, a device that scans and translates printed words, 
a glossary for on-line teaching material, or an electronic version of a 
respected hard-copy electronic dictionary are all electronic 
dictionary of a sort.  
De Schryver et al (2003) state that digital cambridge 
dictionary are regarded as products compiled by humans and 
produced for human use. In line with De Schryver et al, Lew (2010) 
also defines digital cambridge dictionary is product for use on 
computer that containts a list of words in alphabetical order with 
their meaning explained or written in another language.  
In short, digital cambridge dictionary is an electronic 
reference source compiled by human that gives information about 
form, meaning, pronunciation, or use of words. 
b.  Strength of Digital Cambridge Dictionary   
According to Zarrei and Gujjar (2012:631) the strenghts of using 
digital cambridge dictionary are as follows: 
1) Many volumes get compressed into one digital dictionary 
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There are many vocabulary in digital dictionary beyond 1 million 
than manual dictionary that have 300.000 vocab maximum. 
2) Storage and retrieval become quick and easy 
Easy, if we need some application dictionary in our computer or 
our smartphone, we just open app store then download and save 
in our computer and smartphone.  
3) They are light, compact and faster than any manual dictionary 
After download application finished and save, very easy to our 
day, smartphone can help our day every find new word or 
vocabulary.  
4) One can easily update by using internet software 
Usually, some application every month must to update like digital 
dictionary, if we need update the application, we just open 
internet, research google in our computer or open app store in our 
smartphone, research the application, and then update, after that 
automatically the application in our computer or smartphone save 
and up to date. 
5) They have unique functions, such as error tolerant input which 
helps users to look up words with wrong spelling 
If we search some vocab in digital dictionary, but some letter of 
word false when we write in vocab, so the vocab will not appear.  
6) They encourage cooperative attitude among users because a view 
of the screen is more easily shared than a view on the page 
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Because view on computer screen or smartphone most 
comfortable than view page on manual dictionary. Some manual 
dictionary usually have  form words or sentence used little fonts.  
7) They provide users with authentic recorder voice facilities for 
better pronunciation 
If we want to study we just stay and listen the speaker says, 
because in digital dictionary there is voice facilities that can 
checking our pronunciation also, different with manual dictionary 
that did not have voice facilities.  
8) Psychologically, they are prestigious and stylish 
Every month always update the new application and we can 
download and save in our smartphone.  
9) They can provide a large amounts of data, and they are interactive 
The digital dictionary have a big data and memory so can save or 
have many vocabulary 
10) Some studets are not well trained to use the manual dictionary. 
In era modern digital dictionary was presented, some student was 
gived some smart phone by their parents. Everyday they are study 
from their phone, so no time to open manual dictionary because 
they are know if used digital dictionary most easy than manual 
dictionary.    
c. Weaknesses of Digital Cambridge Dictionary 
According to Koren (1997:2) there are some weakness of using 
digital cambridge dictionary as follow: 
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1)  The speed with which digital dictionary retrieve information may 
not necessarily aid the memory‟s retention of the information for 
language learning purposes or they cause users to forget 
alphabetically order gradually. 
If we search or read some vocabulary from digital dictionary 
usually we just view or read, different if we search some 
vocabulary in manual dictionary usually our brain try to 
remember from vocab and the meaning..   
2) You need to prepare extra battery 
If we search meaning used digital dictionary, automatically our 
computer or smart phone will be stay on, it is must need extra 
battery to our computer and smart phone  
3) They decrease students ability in pronunciation and spelling 
because machine does this for them 
4) LCD can be hard to read in some lighting condition 
5) The meaning of word from the dictionary is English language, so 
if the dictionary will be used without assistance from another 
digital dictionary to teaching English in grade junior high school 
not effective.  
6) Working with digital dictionary on computer requires that users 
have some computer ability: 
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d. The Procedure of Teaching Pronunciation by Using Digital 
Cambridge Dictionary 
The procedure of teaching pronuciation by using Digital 
Cambridge Dictionary in class is as follows: 
a. The resercher started the lesson by greeting and praying. After 
that, the researcher checked the students‟ attendance list, 
introduce the procedure of teaching pronunciation by using 
Digital Cambridge Dictionary, told to the students about the 
advantages in learning pronunciation by using Digital 
Cambridge Dictionary.  
b. The researcher gave some vocabulary about “Things Around 
Me” which would be discussed using Digital Cambridge 
Dictionary.  
c. The researcher gave the example how to pronounce the 
vocabulary one by one based on speaker from the Digital 
Cambridge Dictionary until finish.  
d. The researcher play speaker‟s sound from the Digital 
Cambridge Dictionary and then the students repeat after they 
are listen the speaker. 
e. The researcher ask the students practice how to pronounce the 
vocabulary until finish and clearly.  
f. To check their pronunciation, the researcher gave some 
question how to pronounce some vocabulary one by one in 
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front of the class and check based on Digital Cambridge 
Dictionary.  
 From explanation above the strength and weaknesses from digital 
dictionary there are some points, the strength there are ten points and the 
weaknesses there are five points. From explanation above also we can 
choose our choises will use digital or manual dictionary    
3. Manual Dictionary 
a. Definition of Manual Dictionary 
Manual dictionary is a reference book containing words and 
phrases, usually arranged alphabetically along with a description of 
meaning. A useful diction helps the user to recognize new words and 
their meanings according to Samuel Johnson the author of the 
dictionary of the English Language (1755) that the dictionary have 
function to preserve the purity of the language. In the other hand 
according to Noah Webster of American lexicography compiler 
American Dictionary of the English Language (1882). The manual 
dictionary can give us the knowledge and the vocabulary of a 
language. 
b. Strength of Manual Dictionary 
The strenghts of using manual dictionary are as follows: 
1. Using manual dictionary our brain more have time to 
remember the vocab and the meaning. 
2. Do not need another device to use the dictionary like laptop or 
LCD proyektor 
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3. Can used without data intrenet 
4. There is explanation about regular and irregular verb 
c. Weaknesses of Manual Dictionary 
1. Do not have many volume vocabulary like digital dictionary, 
if we need more vocab so we must buy manual dictionary 
with big size 
2.  There is no speech sound that can help learners check their 
pronounce.  
3. Need more time to find the meaning some vocab than digital 
dictionary 
d. The Procedure of Teaching Pronunciation by Using Manual 
Dictionary 
While, the procedure of teaching pronunciation by using manual 
dictionary  in class is:  
1. The resercher started the lesson by greeting and praying. After 
that, the researcher checked the students‟ attendance list.  
2. The researcher gave some vocabulary about “Things Around 
Me” which would be discussed using manual dictionary.  
3. The researcher ask the students to check how to pronounce the 
vocabulary based on the manual dictionary.  
4. The researcher give the example how to pronounce the 
vocabulary based on the manual dictionary, and then the 
students repeat and practice after the researcher give the 
example until clearly.     
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5. To check their pronunciation, the researcher gave some 
question how to pronounce some vocabulary one by one in 
front of the class.  
Table. 4 comparison between digital cambridge and manual 
dictionary 
Feature Digital dictionary Manual dictionary 
Vocabulary  Beyond 1 milion 
words 
300.000 max 
Speech  English and foreign No  
Updates  Manual, PC, and 
internet 
No  
Search/search 
speed 
2.1 sec 15.6 sec 
Interactive 
learning function  
Accent correction No  
Additional feature Voice recorder  No  
Cited from Al-Bulushy, Zainab (2012) 
4. The Teaching of Pronunciation 
a. Teaching and Learning Pronunciation Process 
Teaching pronunciation involves a variety of challenges. To 
begin with, teachers after find that they do not enough time  in 
class to give proper attention to this aspect of English instruction. 
When they do find  the time to address pronunciation, the 
instruction often amounts to the presentation and practice of a 
series of tedious and seemingly unrelated topics. Drilling sound 
over and over again (e.g minimal pair work) often leads to 
discouraging result, and discouraged students and teachers end up 
to avoid pronunciation altogether.  
27 
 
When learning pronunciation we use different strategies in 
order to achieve comprehensible pronunciation. According to 
Dalton and Seidlhofer (1994) there are two approaches aimed at 
pronunciation teaching the bottom-up approach and top-down 
approach.  
Bottom-up approach means that learners start with learning 
how to pronouce individual phonemes and then the key work 
their way to intonation (Dalton and Seidlhofer). Generally 
speaking, when teaching the segment of pronunciation the 
suprasegmental features will take care of themselves (Dalton and 
Seidlhofer  1994:70) 
The top-down approach is concerned, at the beginning the 
attention is paid to patternsof intonation and then if required 
individual sounds are taken inco focal point (Dalton and 
Seidlhofer). In other words, once the features of pronunciation are 
in place, the necessary segmental discriminations will follow of 
their own accord (Dalton and Seidlhofer  1994:70) 
Celce-Murcia, Brinton and Goodwin offer (1996:2) state 
another elaboration of two general approaches concerning 
pronunciation teaching e.g intuitive-imitative approach and 
analytic-linguistics approach.intuitive-imitative approach conveys 
the learners ability to listen and imitative the rhytms and sounds 
of the targer language without the intervention of any explicit 
information  
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When teaching pronunciation teachers need to bear in 
minds that pronunciation in comparison with the other aspect of 
learning will be always marked with personal attitudes towards 
the target language, learners abilities and so on: therefore there 
can never be a one-to-one relationship between what is taught and 
what is learn (Dalton and Seidlhofer  1994:72) 
(Dalton and Seidlhofer  1994:73) point out that intonation 
as a part of pronunciation teaching learning is problematic, 
individual sound segment are one the other hand fairly easy to be 
taught but not so important for communication. However, stress 
was identified as an area with maximum overlap of comunicative 
importance and teach ability, therefore is the most convenient 
focal point for any course in pronunciation.  
Because of above mentioned facts, a teacher can help to 
overcome and challenges by thingking of the goal of 
pronunciation instruction not as helping them to learn the core 
elements of spoken. English so that they can be easily understood 
by other. In other words, teachers and students can overcome the 
frustations, difficulties, and boredom often associated with 
pronunciation by focusing their attention on the development of 
pronunciation that is “listener friendly” after all, English 
pronunciation does not amount to mastery of a list sound or 
isolated word. Instead, it amounts to learning and practicing the 
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specifically English way of making a speakers thoughts easy to 
follow.  
b. Component of Teaching 
Teaching has seven important component there are 
materials, teaching methods, media, evaluation, teachers and 
students role. 
1. Material  
Materials sould be teach students to learn, that they 
should be resource books for ideas and activities for 
instruction/learning, and that they should give teachers 
rationales for what thet do. Fro allwrigh‟s point of the 
view, textbook are too inflexible to used directky as 
instructional material. Nuttal (2005), in contrast, argues 
that  materials maybe suitable for students needs, even if 
they are not designed specifically for them, that 
textbooks make it possible  for students to review and 
prepare their lesson that textbook are efficient in terms of 
time and money, and that textbooks can and should allow 
for adaptation and improvisation. 
Allwright emphasize the materials control learning 
and teaching. Nuttal emohasizes that they help learning 
and teaching. It is true that in many cases teachers and 
students rely heavily on textbooks, and textbooks 
determine the components and method of learning, that is 
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they control the content, methods, and procedures of 
learning. Students learn what is presented in the 
textbooks, and the way the textbook presents material is 
the way students learn it. The educational philosophy of 
the textbook will influence the class and the learning 
process. Therefore, in many cases, materials are the 
center of instruction on what goes on in the classroom. 
2. Method  
According to Rahyubi (2012:236), “method is way 
that can used to hold llearning activity in order to 
achieve a goal”. While according to Anitah and Supriyati 
(2008:43) “method is a deeply thought and regular way 
which is used to achieve something”. Based on the 
definition above we can conclude that method is a way in 
conveying the lesson or material to students. So, the 
method can be used by the teachers as a path to success 
in the process of teaching and learning. The selection of 
the right method will also have an effect on students 
learning outcome.   
3. Media  
Mediaa can be seen as a medium, broadly 
conceived, any person, material, or event that establishes 
conditions which enable the learner to acquire 
knowledge. Generally, media are selected on their ability 
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to present the events of instruction (Reiser & Gagne 
1983:5) and to facilitate the achievement of stated 
objectives (Gerlach & Ely 1980:240). According to 
Mayer (2001:1) media refers to the presentation of 
material using both words and pictures. He further states 
that learners can better understand an explanation when 
it is presented in words and pictures that when presented 
in words alone.  
According to several researcher media can be 
defined  as all the method and material can be used to 
support the learning process.  
4. Evaluation 
Evaluation is the collection of analysis and 
interpretation of information about any aspect of a 
programmed of education or training as part of a 
recognized process of judging  its effectiveness, its 
efficiency and any other outcomes it may heve.  
a. Evaluation does not equal assesment 
b. We should not ignore the unexpected  
c. Evaluation is a plnned systematic 
Evaluation and assesment although often used 
interchangeably, refer to differentt level of 
investigation. Evaluation is concerned at the macro 
or holistic level of the learning event, taking into 
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account the context of learning and all the factor 
that go with it, whereas assesment can be seen as 
the measurementof srudent learning and is one of 
the element that go into an evaluation, the micro 
level. One aspect of any sound evaluation in the 
allowance for the unexpected. Above all an 
evaluataion is a designed and purposeful enquiry 
which is open to comment.   
5. Teachers‟ Role 
Teachers as models of pronunciation carry a huge 
responsibility in their classroom, they influence their 
learners either in a positive or negative way and their 
main goal is to create a friendly and supportive 
atmosphere. On the other hand, their practical 
proficiency is not sufficient since if the teacher can only 
exemplify pronunciation by his or her own speech 
performance, the learners are left to work out what is 
significant for themselves. Learners of a second language 
will not readily discern crucial phonologycal distinctions 
(Dalton and Seidhlhofer, 1994:67) 
One on hand, there are so called gifted learners that 
are able to pick up the pronunciation of the target 
language only by being oxposed to it, but on the contrary 
many students if nor majority, need as explicit 
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explanation as possible to be able to acquire and imitate 
difficult sound when speaking, generally speaking they 
need a teacher who would draw their attention to how 
sound should be pronounced and guide them in order to 
achieve intellegible pronunciation.  
Kenworthy offers several ways of teachers‟ role in 
pronunciaton learning process:  
a) Helping lerners hear 
The role of teacher is to help their 
students to perceive sounds that are often 
misperceive because of the false similarity 
in learners‟ mother tongue. Teachers need 
to check wether their learbers are hearing 
sound according to the appropriate 
categories and help them to develop new 
cateegories if necessary (Kenworthy, 
1991:1) 
b) Helping lerners make sound 
In this situation teachers have to 
explain and guide their students how to 
imitate and pronoun new sound that do not 
exist in their mother tongue.    
c) Providing feedback 
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Teachers need to give their students 
accurate and feedback about how they are 
doing, since they are not able to judge 
wether their pronunciationis 
comprehensible or not. Not providing 
students with feedback could mean that the 
students make wrng assumptions about 
pronunciation.  
d) Pointing out whats going on 
As speaking is unconsciously 
controlled, students and features of 
conversation, and there fore teachers sould 
always highlight the key features.  
e) Establishing prioritis 
Learners them selves are ware that 
their pronunciation is in some ways 
different in comparison with native 
speaker, but what they are unaware of is 
wether it is relevant or not. Here teachers 
guide them which features they should 
focus on and which not 
f) Devising activities 
When choosing the most suiteble 
activities that offer the best opportunities 
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for practice teachers need to also take into 
consideration students earning styles as rhe 
effectors of their progress. 
g) Assesing progress 
Assesing progress is not an  essy task 
for any teacher but providing students with 
information about their progress is 
essential for further motivation.  
In conclusion, during the 
pronunciation teaching teacher not only 
serve as guides, who help their students to 
form necessary categories, establish 
priorities but also they eed to provide their 
students with appropriate exercises and 
relevant feedback.  
6. Students‟ Role 
The primarily learners‟ roles are not only to 
pay attention to what they are doing in the classes or 
to be active participants of the learning process but 
also they need to be able to observe their progress. 
In other words, what all learners need to do is 
respond (Kenworthy 1987:2) to the teacher other 
wise no progress or slight improvement will become 
evident. Therefore, there is no doubt that ultimately 
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succes in pronunciation will depend on how much 
effort the learners puts into it and wether the 
students is willing to take responsibility for his or 
her own learning (Kenworthy 1987:2).  
From explanation above componet of 
teaching pronunciation there are six points : 
materials, method, media, evaluation, teachers role 
and students role. Material is one of componet that 
very important inteaching learning process, without 
material the teacher do not know what will to teach 
to their students. Method is the manner how the 
teacher explain about the materials to their students, 
if the method from the teacher not interestingmay be 
the students also difficult to comprehend the 
materials from the teacher. Media is also component 
in teaching learning process, media can give more 
explanation to the students and the students more 
easy understand the materials from the teacher than 
the teacher teach without media. Evaluation is some 
process to know the students ability from teaching 
learning activity with the teacher. Teachers role is 
the role of teacher in the classroom, may be as 
subject or object. There are several ways of teachers 
role in pronunciation learning process: helping 
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learners hear,  helping learners make sound, 
providing feedback, pointing out what goin on, 
establishing priorities, devising activities and 
assesing progress.  
5. Scoring Rubric 
In evaluating speaking especially in pronunciation proficiency, 
needed a scoring rubric analyze. Rubrics are rating scales as 
opposed to checklist that are specifically used with performance 
assesement. They are formally defined as scoring guides, consisting 
of specific pre-established performance criteria, used in evaluating 
students work on performance assesment. Rubrics are typically the 
specific form scoring instrument used when evaluating student 
performances or products resulting from performance task (Metler, 
2001:1). 
There are two types of rubrics, they are holistic and analytic. A 
holistic rubric requires the teacher to score the overall process or 
product as a whole, without judging the component parts separately 
(Nitko 2001). In contrast with an analytic rubric, the teacher score 
separate, individual parts of the product or performance first, then 
sums the individual scores to obtain a total score (Moskal 2000; 
Nitko 2001). Holistic rubric can result in a some what quiker 
scoring process than when using an analytic rubric (Nitko 2001). 
This is basically due to the fact that the teacher is required to read 
through or otherwise examine the student product or performance 
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only once, in order to get an “overall” sense of what the student 
was able to accomplish (Metler 2001). Since assessment of the 
overall performance is the key, holistic rubrics are also typically, 
though not exclusively, used when the purpose of the performance 
assessment is summative in nature. At most, only limited feedback 
is provided to the student as a result of scoring performance tasks 
in this manner.  
Analytic rubrics are usually preferred when a fairly focused 
type of response is required (Nitko:2001) that is performance tasks 
where there may be one or two acceptable responses and creativity 
is not an essential feature of the students‟ responses. Furthermore, 
analytic rubrics result initially in several scores, followed by a 
summed total score their use represents assessment on a 
multidimensional level (Metler:2001). As previously mentioned, 
the use of analytic rubrics can cause the scoring process to be 
substantially slower, mainly because assessing several different 
skills or characteristics individually requires a teacher to examine 
the product several times. Both their constructionand use can be 
quite time consuming. A general rule of thumb is that an indivudual 
work should be examined a separate time for each of the specific 
performance tasks or scoring criteria (Metler:2001).  
Based on the explanation above, here is the following scoring 
criteria apply to the speaking item types that are scored on 
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pronunciation using Person Test of English Academic‟s scoring 
rubric (PTEA,2012).  
Table. 5 
Pearson Test of English Academic‟s Scoring rubric 
Aspect  Score  Description  
Pronunciation  5 Test taker has excellent demonstrating 
awareness of intonation patterns required for 
asking questions as well as of sentence and 
word sress and individual sound  
 4 Vowels and consonants are pronounced 
clearly and unambiguously. A few minor 
consonant, vowel or stress distortions do not 
affect intelligibility. All words are easily 
understandable. A few consonants or 
consonant sequences may be distorted. 
Stress is placed correctly on all common 
words and sentence level stress is 
reasonable.  
 3 Most vowels and consonants are pronounced 
correctly. Some consistent errors might 
make a few words unclear. A few 
consonants in certain context may be 
regularly distorted, omitted or 
mispronounced. Stress dependent vowel 
reduction may occur on a few words.   
 2 Some consonants and vowels are 
consistently mispronounced in a non-native 
like manner. At least 2/3 of speech is 
intelligible, but listeners might need to adjust 
to the accent. Some consonants are regularly 
omitted and consonant sequences may be 
simplified. Stress may be placed incorrectly 
on some words or be unclear. 
 1 Many consoants and vowels are 
mispronounced, resulting in a strong 
intrusive foreign accent. Listeners may have 
40 
 
difficulty understanding about 1/3 of the 
words. Many consonants may be distorted or 
omitted. Consonant sequences may be non-
English. Stress in placed in non-English 
manner, unstressed words may be reduced or 
omitted and a few syllables added or missed.   
 0 Pronunciation not recognized as English 
discourse 
 
The explanation of scoring rubric can be elaborated as follows:  
The lowest score is 0, mean that the pronunciation is not 
recognized as English discourse. The listener can not reach the speaker 
utterance. The next score is 1, means that the most of consonants and 
vowels are mispronounced and the foreign accent still appear in the 
pronunciation is 2, means some consonants and vowels still 
mispronounced as non native speaker. Even the foreign accent not 
always appear in the pronunciation. The listener can catch about 2/3 
speech. The up level of score is 3, means the vowels and cosonants are 
pronouced correctly, eventhought there still some errors but the 
listener can catch the speaker utterance. The next score is 4, means the 
vowels and consonants are pronounced clearly and unambiguosuly. 
The speaker can use intonation and word stress when they pronounce 
the words correctly. The highest score is 5, means the speaker has 
excellent pronunciation using intonation and words stress pattern in the 
words. 
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B.  Previous Related Study 
In composing this thesis, there are some previous researcher related 
to this study that can be decribed as follows:  
The first previous is Huibin Zheng  & Xiaoli Wang an 
International Journal vol. 4, No.1, 2016 entitle The Use of Electronic 
Dictionaries in EFL Classroom. In this reseacrh, the researcher explains 
about if the using electronic dictionaries is considered to be very useful 
language learning tools. The students should be exposed to extensive 
reading and listening. In the other hand dictionaries are simple tools which 
help language learners to check pronunciation and spelling and of 
unknown words. So, electronic dictionaries effective to use in EFL 
especially to increase the students prounuciation ability. 
The second previous is Lilis Nur Laili, Islamic Education and 
Teacher Training Faculty, IAIN Surakarta 2016 “The Effectiveness of 
Using Tongue Twister Strategy in Teaching English Pronunciation (An 
Experimental Study in the Eighth Grade Students of SMP Nurul Islam 
Ngemplak Boyolali in the Academic Year 2015/2016)”.in this research, the 
researcher explains about the effect by using tongue twister strategy in 
teaching English pronunciation. The result of the research from 
explanation from the researcher  using tongue twister is effective to teach 
English pronunciation, because in tongue twister strategy the students 
learning about irreguler verb of simple sentence in recount text with the 
letters “b”, “s”, “d”, “t”, and “w” and how to right pronounce from some 
word based on the tongue twister strategy.  
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From both of the researcher above, the researcher analyzed the 
digital or electronic dictionaries and pronunciation. The first researcher 
analyzed his research about electronic dictionaries in EFL classroom, 
while the second researcher analyzed her research about using tongue 
twister strategy in teaching English pronunciation. Different from the 
research from Huibin Zheng  & Xiaoli Wang, in this research the 
researcher focused on pronounce  vocabulary about thing around me in 
teaching English pronunciation. The researcher compares the research by 
Lilis Nur Laili and Zheng  & Xiaoli Wang because the research also wants 
to know about the research with variable digital dictionary and 
pronunciation. 
C. Rationale 
Pronunciation is the foundation of speaking. Good pronunciation 
may make the communication easier and more relaxed and thus more 
succesful, but poor pronunciation can never facilitate effective 
communication. If they did nott know how to pronounce each word or 
sentence in the right way, this was sure to lead to a failure of 
communication. 
Words in English have the some pronunciation but the written 
differently with different meaning. For example “to, two, and too” which 
all have the phonetic transcription /tuː/. Sometimes, words can be written 
similarly but have different pronunciation as in the “ough” combination 
thought, though, bough, and through. The students are indicated with the 
international phonetic alphabet and followed by exaples and exercises 
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dealing with contrasting sounds, recognition and dictation. In learning 
English, can express words, phrase, and sentences as well as, righteously 
pronunciation be produced by the native speaker English is the main point. 
It is very important because in English languge, error pronunciation will 
cause the meaning of the word be erroneous. As a consequence, the 
information be conveyed will not accepted clearly.  
Based on the explanation above, it is very important to introduce 
the role of English speaking with pronouncing correctly toward the 
English learners specially students of junior high school. Thereby, can be 
expected to appear the English learners that able to master the role of 
speaking with pronouncing correctly in English language so finally the 
students can speak English accuracy and fluency. All problems above will 
be overcome by the use of digital cambridge dictionary in teaching 
pronunciation. So it is a good way to make students is more effective in 
lerning English pronunciation.   
D. Hypothesis 
This research is to know wether teaching pronunciation using 
media digital cambridge dictionary and to find the answer of the problems, 
the researcher should propose Alternative Hypothesis (Ha) and Null 
Hypothesis (Ho) as follows:  
1. Alternative Hypothesis (Ha) “The use of Digital Cambridge 
Dictionary is effective to teach English Pronunciation”.  
2. Null Hypothesis (Ho) “The use of Digital Cambridge Dictionary is not 
effective to teach English Pronunciation”.  
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CHAPTER III 
RESEARCH  METHODOLOGY 
A. Research Design 
In this research, the researcher used quantitative reseach. In 
quantitative research there are three design: experimental, correlation and 
survey (Creswell, 2002:12). This research the researcher used quasi 
experimental design (pretest posttest control group design). Experiment is 
a procedure for testing a hypothesis by setting up a situation in which the 
strenght of the relationship between variables can be tested (Nunan, 
1992:25). Experimental studies involve comparing condition under various 
setting of the treatment. Arikunto stated that the researcher in experimental 
research used two group they are: experimental group as a group that get 
the treatment and the control group that did not get treatment (Arikunto, 
2006:279).  
According to Creswell (1994:133) stated in true experimental 
research the researcher give the pre-test and post-test for both of group. 
Though, the researcher only give treatment for experimental group.  
Experiment Group (E)   O1 X1  O2  
Control Group (C)  O3  X2 O4   
The group is given treatment called experimental group and the 
group is not given treatment called control group (Sugiyono, 2010:112)  
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Table. 6 
Treatment plan in experiment and control group 
Activity Experiment group Control group 
Opening   Say salam 
 Checking attendance 
 Give warming up 
 Checking material last 
day/week, give some 
question about material 
last day 
 Say salam 
 Checking 
attendance 
 Give warming up 
 Checking material 
last day/week, give 
some question about 
material last day 
Teaching   Explain about the 
digital dictionary the 
first 
 Explain about 
pronunciation and 
teaching about 
pronunciation 
 Explain how the way 
to pronounce some 
word or vocabulary 
 Practice reading and 
pronounce one word 
from some vocabulary 
 Explain about 
pronunciation and 
teaching about 
pronunciation 
 Explain how the 
way to pronounce 
some word or 
vocabulary 
 Practice reading and 
pronounce one word 
from some 
vocabulary 
 Teacher give 
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 Teacher give example 
how to pronounce the 
word/vocabulary 
 Checking the 
pronounce by using 
Digital Cambridge 
Dictionary  
 Practice pronounce 
vocabulary based on 
sound from the Digital 
Cambridge Dictionary 
 Repeat until the 
students clearly 
pronounce one 
vocabulary 
example how to 
pronounce the 
word/vocabulary 
ased on the manual 
dictionary 
 Students imitate 
after the teacher 
until clearly. 
Closing   Check material today 
 Teacher ask the 
students  to practice 
pronounce the 
vocabulary 
 Say salam 
 Check material 
today 
 Teacher ask the 
students to practice 
pronounce the 
vocabulary 
Say salam 
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B. Setting of the Research  
1. Place of the research 
The researcher was conducted the research in MTs Negeri 
Sukoharjo in the academic years of 2017/2018, the school is 
located at Jl. KH.Agus Salim km 48 Sukoharjo 
2. Time of the research 
This research was conducted in July until September 2017 
C. Subject of the Study  
1. Population, sample and sampling technique 
a. Population 
Arikunto (2006:285) states that population is all subjects of 
a research. According to McMillan & Schumacer (2001:169) 
state that a population is a group of elements or cases, whether 
individuals, objects, or events, that conform to specific criteria 
and to which we intend to generalize the result of the 
reserch.the target population is often different from the list of 
elements from which the sample is actually selected, which is 
termed the survey population or sampling. The population of 
this research was conducted at the seventh grade students of 
MTs Negeri Sukoharjo in the academic year of  2017/2018. 
The total number of the population in this research is 60 
students. 
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b. Sample  
Sample is part of all representatives of a population that are 
analyzed. McMillan & Schumacer (2001:169) state that the 
sample can be selected from a large group or person, identified 
as the population, or it can simply refer the group of subject 
from whom data are collected (even though the subject are not 
selected from the population). Based on the statement above, 
there is possibility for the researcher to take sample from 
seventh grade students of MTs Negeri Sukoharjo. Therefore, 
the researcher takes two classes as the sample of this research. 
The first class is the experimental class which is taught using 
Digital Cambridge Dictionary in VII A class, the students are 
30,  and the second class is the control class which is taught 
using manual dictionary in VII B class, the students are 30 and 
the  total sample are 30 students. 
c. Sampling technique  
In probability sampling subjects are drawn from a larger 
population in such a way that the probability of selecting each 
member of the population is known, though probabilities are 
not necessarily equal. McMillan & Schumacher (2001:170) 
there are several probability sampling procedures: simple 
random sampling, systematic sampling, stratified sampling, and 
cluster sampling. 
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The researcher used cluster random sampling, it is similar 
to stratified random sampling in that groups of individuals are 
identified fro the population and subject are drawn from these 
groups. In cluster sampling, McMillan & Schumacher 
(2001:173) state the researcher identifies convenient, naturally 
occuring group units, such as neighborhoods, school, districts, 
or region, not individual subject, and then randomly selects 
some of these units for the study.  
From this statement, the sampling technique of this 
research is cluster random sampling technique in which every 
class or unit has an equal chance of being selected from the 
frame or list. The researcher used lottery to choose the two 
classes for the sample.   
D.  Technique of Collecting the Data 
Test  
Test is a method of measuring a person‟s ability or knowledge in a 
given area (Brown, 1994: 252). A test is used to examine and measure 
the qualities of someone or the knowledge or abilities of someone. 
Meanwhile, Arikunto (2004: 139) defines that test is a set of questions 
or exercises or other means used to measure skill, knowledge, 
intelligence, ability, or talent of an individuals or group of people. 
There are several tests before and after do the treatment. They are pre 
test and post test. This is the reason why the role of pre-test and post-
test important toward this study which it would determine whether the 
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use of using digital dictionay is effective or not to apply to the 
students. As the measurement tool of evaluation process have to have 
six criterions. The criterions are phonemes, consonants, vowels, 
suprasegmental features, intonation, stress.  
The test that was used in this study is pre-test and post-test. Pre-test 
is the test which is given before the treatment. Post-test is the test 
which is given after the treatment done in the learning process. The 
researcher made a test by performance test. It was used to know the 
students ability in pronunciation practice. The researcher made a test to 
students in VII A as experimental class and VII B as control class. The 
students made a group consist of two students to study together about 
how to pronounce the word and prepared the materials before they 
make performance. Then, the researcher asked the students to practice 
every students in front of the class.  
Post test is aimed at measuring the students‟ speaking skill after the 
treatment has been done.(app:2, page:9) 
E. Technique of Analyzing the Data 
1. Validity of the test  
McMillan & Schumacher (2001:181) state test validity is the extent 
to which inferences and uses made on the basis of score from an 
instrument are reasonable and appropriate. Validity  is a judgment of 
the appropriateness of a measure for specific inferences, decisions, 
qonsequences or uses that result from the score generated. Validity is 
a judgment of a appropriateness of the interpretations and action 
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resercher make based on the score, they get from a test or assesment 
procedure (Burke, 2000:106). There were three ways to look at the 
validity, construct validity, and criterion related validity. Logical 
validity includes content validity and it is also named because validity 
is determined primarily through judgment, they are item validity and 
sampling validity. Gay also insists that content validity is determined 
by expert judgment. There is no formula in which it can be computed 
and there is no way to express in quantitatively. In this research the 
researcher used content validity. 
2. Reliability of test  
McMillan & Schumacher (2001:181) stated that test reliability 
refers to the cosistency of measurement, the extent to which scores are 
similar over different form of the same instrument or occasions of data 
collection. Reliability refers to the consistency or stability of the score 
obtained from a test (Burke, 2000:100). In this research, the researcher 
used the score/rater reliability.  
In giving score to the students, the researcher use analytic scale 
which categorized. In giving scored on pronunciation the researcher 
using Person Test of English Academic‟s scoring rubric (PTEA,2012). 
In taking oral test scores the researcher was done by using expert 
judgment  collaboration  with  the English teacher.   
This analytic score have five scores. So every vocab or word have 
5 score in pronunciation and the maximum score in 20 vocab, and 
maximum score is 100. Analytic scoring of pronuciation could be seen 
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on the table, and the result score can be seen on (appendix:1, page:85-
90) 
Table. 7 
The Rating Score of Pronunciation 
Aspect  Score  Description 
Pronunciation  5 Test taker has excellent demonstrating 
awareness of intonation patterns required 
for asking questions as well as of sentence 
and word sress and individual sound  
4 Vowels and consonants are pronounced 
clearly and unambiguously. A few minor 
consonant, vowel or stress distortions do 
not affect intelligibility. All words are 
easily understandable. A few consonants 
or consonant sequences may be distorted. 
Stress is placed correctly on all common 
words and sentence level stress is 
reasonable.  
3 Most vowels and consonants are 
pronounced correctly. Some consistent 
errors might make a few words unclear. A 
few consonants in certain context may be 
regularly distorted, omitted or 
mispronounced. Stress dependent vowel 
reduction may occur on a few words.   
2  Some consonants and vowels are 
consistently mispronounced in a non-
native like manner. At least 2/3 of speech 
is intelligible, but listeners might need to 
adjust to the accent. Some consonants are 
regularly omitted and consonant sequences 
may be simplified. Stress may be  placed 
incorrectly on some words or be unclear. 
1 Many consonants and vowels are 
mispronounced, resulting in a strong 
intrusive foreign accent. Listeners may 
have difficulty understanding about 1/3 of 
the words. Many consonants may be 
distorted or omitted. Consonant sequences 
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may be non-English. Stress in placed in 
non-English manner, unstressed words 
may be reduced or omitted and a few 
syllables added or missed.   
 0 Pronunciation not recognized as English 
discourse 
  Based on “Pearson Test of English Academic’s Scoring Rubric” 
Score : 
 
Score  =∑total score gotten x 100 = n 
               The maximum score 
To make easier to interpret the score of the students, the 
researcher considers the interval or rating scale of students‟ 
prnunciation: 
Table. 8 Criteria Score of Pronunciation 
Score Criteria 
100-85 Excellent 
84-70 Good 
69-55 Average 
54-40 Poor 
39-0 Very Poor 
 
 
 
F. Data of Analyzing Technique  
1. Descriptive Analysis 
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The descriptive analysis consists of mean, median, mode and 
standard deviation of the pronunciation score. The formula of the mean, 
median, mode and standard deviation as follows: 
a. Mean 
The mean is sum of all student‟s score dividing by the number 
of students. The formula of mean score is as follows: 
 ̅   
∑ 
 
  
  Where: 
   ̅ = The mean 
  ∑N = The sum of all student‟s score 
  N = The number of students 
b. Median 
The formula of median is as follows: 
     (
 
     
  
)   
Where: 
  Md = The median 
L = The lower limit of the interval which the median lies 
  N = The sum of students 
cfb  = The cumulative frequency in all intervals below the 
interval containing the median 
fw  = The frequency of cases within the interval containing the 
median 
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i  = The interval 
c. Mode 
Mode is the value in a set of data which appears most 
frequently. 
d. Standard Deviation 
The formula of standard deviation is as follows: 
  √
∑    ̅  
   
 
   Where: 
  S = Standard deviation 
  X = Tha sum of student‟s score 
   ̅ = The mean of student‟s score 
  N = The number of students 
 
2. Pre-Requisite Test 
A requirement for the t-test, firstly the data instrument of 
experimental class and control class must be calculated using normality 
and homogeneity test. The reseracher use t-test to find out the differences 
between the students‟ scores which were taken from pre-test and post-test 
in experimental class and control class. Before calculate the hypothesis 
testing, the reseacher first measure normality and homogeneity test. 
a. Normality Test 
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Burke (2000:119) states normality test is done towards two 
classes; those are experimental class and control class. Normality 
test is used to know whether the data from both sample groups which 
is examined comes from the population of normal distribution or not. 
In this research, the researcher use Liliefors table. The steps of 
Liliefors test are as follows: 
1) To determine X1, sort score from the lowest score until the 
highest score. 
2) To determine the Z1 score, using formula:  
    
      ̅̅ ̅
 
 
3) To determine F(Z1), using formula:  
F(Z1) = 0,5 – (Look the value of Z1 based on Standart 
Normal Distribution table) 
4) To determine S(Z1), using formula: 
      
              
                   
 
5) To determine the normality, Lo = F(Z1) – S(Z1) 
Lo = is the highest value of normality 
Lt = is the value from the Liliefors table 
The data is normal if Lo is lower than Lt or Lo< Lt and the data 
is abnormal if Lo is higher than Lt or Lo> Lt. 
b. Homogeneity Test 
Burke (2000:118) states that homogeneity test is used to know 
the similarity of the two conditions or population. 
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Homogeneity test is used to know whether the data is homogeneous 
or not. 
Criteria: 
(Xo)
2 
< (Xt)
2
 = the data are homogeneous. 
(Xo)
2 
> (Xt)
2
 = the data are not homogeneous. 
c. Hypothesis Test 
For the hypothesis test, the researcher uses t-test the t 
Distribution table to find there is the significant differences. The 
researcher uses Microsoft Excel program to find the result. After find 
the t-obtain, the researcher compares t-obtain and t-table. 
Testing hypothesis uses criteria with significance degree 0.05 
from the T Distribution table. The conclusion is gained as follows: 
If t-obtain > t-table , the Ha is accepted or Ho is rejected. 
If t-obtain < t-table , the Ho is accepted or Ha is rejected. 
Ha : Using Digital Cambridge Dictionary is effective to teach 
Pronunciation 
Ho : Using Digital Cambridge Dictionary is not effective to teach 
Pronunciation 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
A. Research Finding  
The purpose of the research is to know the significant difference in 
speaking skill especially in pronunciation between students those taught 
by using Digital Cambridge Dictionary and those taught by using manual 
dictionary. The sample is divided into two groups; experiment group 
which is taught by using Digital Cambridge Dictionary and control group 
which is taught using Manual Dictionary. The group which becomes 
experiment group is 7A, while control group is 7B.     
1. The Data Description 
Based on the Analysis, the descriptions of the data were 
divided into four groups, as follows:  
a. The data from pre-test of the pronunciation of the students for 
the group taught by using Digital Cambridge Dictionary (pre-
test in experimental group). 
b. The data from post-test of the pronunciation of the students for 
the group taught by using Digital Cambridge Dictionary (post-
test in experimental group). 
c. The data from pre-test of the pronunciation of the students for 
the group taught by using manual dictionary (pre-test in 
control group). 
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d. The data from post-test of the pronunciation of the students for 
the group taught by using manual dictionary (post-test in 
control group). 
The data of each group are presented as follow:  
1) The Pre Test Data of Experimental Group 
Descriptive analysis of the data from pre-test in experimental 
group shows that the score is 39 up to 62. The mean was 50.73, 
the mode was 52.9, and the median is 51.38. The frequency 
distribution of the data from pre-test experimental group in 
table, histogram are presented in figure.  
Table.  9 Frequency Distribution of Pre test in Experiment 
Group 
Class 
Limit 
Class 
Boundaries 
Mid 
Point 
(xi) 
Frequency 
(f) 
f.kum fxi 
39-42 38,5 – 42,5 40,5 4 4 162 
43-46 42,5 – 46,5 44,5 3 7 133,5 
47-50 46,5 – 50,5 48,5 6 13 291 
51-54 50,5 – 54,5 52,5 9 22 490,5 
55-58 54,5 – 58,5  56,5 7 29 39,5 
59-62 58,5 – 62,5  60,5 1 30 60,5 
SUM   30  1533 
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Figure. 1 Histogram Pre test in Experimental Group 
Highest  =  62 
Lowest  =  39 
Range  =  23 
Class  =  5.87 ~ 6 
Interval  =  3.92 ~ 4 
Mean  =  50.73 
Mode  =  52.9 
Median  =  51.38 
2) The Post Test Data of Experimental Group  
Descriptive analysis of the data from post test in experimental 
group shows that the score is 77 up to 88. The mean was 83.93, 
the mode was 85.7, and the median is 84.72. The frequency 
distribution of the data from post test experimental group in 
table, histogram are presented in figure.  
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Table.  10 Frequency Distribution of Post test in Experiment 
Group 
Class 
Limit 
Class 
Boundaries 
Mid 
Point 
(xi) 
Frequency 
(f) 
f.kum Fxi 
77-78 76,5 – 78,5 77,5 2 2 155 
79-80 78,5 – 80,5 79,5 4 6 318 
81-82 80,5 – 82,5 81,5 2 8 163 
83-84 82,5 – 84,5 83,5 6 14 501 
85-86 84,5 – 86,5  85,5 9 23 769,5 
87-88 86,5 – 88,5  87,5 7 30 612,5 
SUM   30  2519 
 
 
Figure. 2 Histogram Post test in Experimental Group 
Highest  =  88 
Lowest  =  77 
Range  =  11 
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Class  =  5.87 ~ 6  
Interval  =  1.87 ~ 2 
Mean  =  83.93 
Mode  =  85.7 
Median  =  84.74 
3) The Pre Test Data of Control Group  
Descriptive analysis of the data from pre test in control group 
shows that the score is 49 up to 58. The mean was 52.63, the 
mode was 51.1, and the median is 52.5. The frequency 
distribution of the data from pre test control class in table, 
histogram are presented in figure.  
Table.  11 Frequency Distribution of Pre test in Control 
Group 
Class 
Limit 
Class 
Boundaries 
Mid 
Point 
(xi) 
Frequency 
(f) 
f.kum Fxi 
49-50 48,5 – 50,5 49,5 3 3 148,5 
51-52 50,5 – 52,5 51,5 12 15 618 
53-54 52,5 – 54,5 53,5 10 25 535 
55-56 54,5 – 56,5 55,5 4 29 222 
57-58 56,5 – 58,5  57,5 1 30 57,5 
SUM   30  1581 
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Figure. 3 Histogram of pre test in Control Group 
Highest  =  58 
Lowest  =  49 
Range  =  9 
Class  =  5.87 ~ 6 
Interval  =  1.50 ~ 2 
Mean  =  52.63 
Mode  =  51.1 
Median  =  52.5 
4) The Post Test Data of Control Group 
Descriptive analysis of the data from post test in control 
group shows that the score is 70 up to 78. The mean was 
75.27, the mode was 75.9, and the median is 76. The 
frequency distribution of the data from post test control 
group in table, histogram are presented in figure.  
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Table.  12 Frequency Distribution of Post test in Control 
Group 
Class 
Limit 
Class 
Boundaries 
Mid 
Point 
(xi) 
Frequency 
(f) 
f.kum Fxi 
70-71 69,5 – 71,5 70,5 2 2 141 
72-73 71,5 – 73,5 72,5 2 4 145 
74-75 73,5 – 75,5 74,5 10 14 745 
76-77 75,5 – 77,5 76,5 12 26 918 
78-79 77,5 – 79,5  78,5 4 30 314 
SUM   30  2263 
 
Figure. 4 Histogram of Post test in Control Group 
Highest  =  78 
Lowest  =  70 
Range   =  8 
Class   =  5.87 ~ 6 
Interval  = 1.36 ~ 2 
0
2
4
6
8
10
12
14
69,5 -
71,5
71,5 -
73,5
73,5 -
75,5
75,5 -
77,5
77,5 -
79,5
Histogram and Polygon 
frequency (fi)
Poly. (frequency (fi))
65 
 
Mean   =  75.27 
Mode   =  75.9 
Median  =   76 
2. Prerequisite of Test 
a. Normality Test   
The researcher used Liliefors. The normality test is 
purposed to know wether the variable data research distribution 
is normal distributed or not. The whole computation for the 
normality test can be seen at the appendices.  
The result of pre test in experimental group shows that the 
vakue of Liliefors is 0.160 (Appendix). While, the result of post 
test in experimental group shows that the value is 0.153 
(Appendix) for N= 30 at the level significant α = 0.05 is 0.161. it 
means that the data of experimental group comes from normally 
distributed population.  
The result of the pre test in control group shows that 
Liliefors is 0.158 (Appendix). While the result of post test in 
control group shows that value is 0.142 (Appendix) for N= 30 at 
the level of significant α = 0.05 is 0.161. it means that the data 
of control group comes from normally distributed population.  
 
Table. 13 The Summary of Normality Test  
Data The total of 
sample 
Lobtained 
(LO) 
Ltable  
(Lt) 
Alpha 
(α) 
Distribution 
of 
population 
Pre-test exp 30 0.160 0.161 0.05 Normal  
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Post-test exp 
Pre-test control 
Post-test control 
30 
30 
30 
0.153 
0.158 
0.142 
0.161 
0.161 
0.161 
0.05 
0.05 
0.05 
Normal  
Normal  
Normal  
 
b. Homogeneity Test 
Homogeneity test is done to know that the data are 
homogeneous. If χo
2
 is lower than χt
2 (α = 0.05), it can be 
concluded that the data are homogeneous.  
Table. 14 The Homogeneity Test 
Data The number 
of sample 
χo
2
 χt
2
 Alpha 
(α) 
Verb 
Pre Test 
Post Test 
30 
30 
26.99 
 
4.59 
43.8 
 
43.8 
0.05 
 
0.05 
Homogen 
 
Homogen 
 
 
Based on the result of calculation above, it can be seen that 
the χo
2 
in pre-test of experiment and control class 26.99 is lower 
than χt
2 at the level significant (α) 0,05%=. So χo
2
 < χt
2
 (26.99 < 
43.8) and the data are homogeneous. While the result in post-
test of experiment and control group is χo
2 4.59 is lower than χt
2 
at the level of significant (α) 0,05% = 43.8. So χo
2 < χt
2 
(4.59 < 
43.8) and the data are homogeneous.  
 
3. Hypothesis Testing  
Hypothesis test can be done after the result of normality 
and homogeneity test are fulfilled. The test is done by using 
independent sample ttest. Ho is rejected if tobtained > ttable meaning that 
there are a difference. The procedure of t test shall be as follows:  
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a. Seeking mean  
Mean Experimental (XE)   = 
   
 
  = 
    
  
   
     = 83.93 
Mean Control (XC)   =
   
 
 = 
    
  
   
     =75.27 
b.  Seeking ( see the table above) 
Group XE     = 282.97 
Group XC     = 117.87 
c.  Seeking Variance  
SE
2      
=  
      ̅  
 
    
 
      = 
      
  
 
      = 9.76 
       = 
      ̅  
 
    
 
      =
      
  
 
= 4.06 
d.  Seeking sum of variance (S) 
= √
        
          
 
         
 
= 
                     
         
  
= √      =2.63 
e. Seeking t 
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t  = 
 ̅    ̅ 
√
 
  
  
 
  
 
  
= 
           
√
 
  
  
 
  
    
  
= 12.326 
f. Seeking ttable  
to table with db (  ;           or (5% ;58) = 2.021 
g. Criteria 
Accept Ho if to <        
Accept Ha if to >        
h. Conclusion  
Because to >        (12.326 > 2.021 for level significance 
0.05, so Ho is not accepted. It means that there is a significant 
difference between students‟pronunciation ability of 
experimental group and those of control group. It means that 
the result is teaching pronunciation by using Digital 
Cambridge Dictionary is more effective than using manual 
dictionary. 
B. Discussion  
The Application of Using Digital Cambridge Dictionary and Using 
Digital Cambridge Dictionary is More Effective to Teach 
Pronunciation at the Seventh Grade Students than Manual 
Dictionary  
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Digital Cambridge Dictionary is one of media that effective 
to teach pronunciation.Digital Cambridge Dictionary have some 
strength those make the students more easily to understand. The 
students can pronounce by listen the audio from Digital Cambridge 
Dictionary and doing discussion with other fiends and the teacher. 
Teaching learning process can be alive and more active, because 
students would get the present as the motivation if the students can do 
discussion maximally. The result of score by using Digital Cambridge 
Dictionary can be seen based on the calculation before and after give 
the treatmen.  
From the calculation of the result of the test, the mean of 
pronunciation test before using Digital Cambridge Dictionary in 
experimental class is 50.73. After using Digital Cambridge 
Dictionary, the mean of post test in experimental class is 83.93. From 
the calculation above, it found that there is a difference between score 
students‟ pronunciation in experimental class before given treatmen 
using Digital Cambridge Dictionary and after using Digital Cambridge 
Dictionary . It can be seen from students‟ pre-test and post-test score. 
While, manual dictionary is also one of media that can to 
teach pronunciation. But in Manual Dictionary there is no speech 
sound can make the students more easily to understand and prractice.  
The students need long time to search some vocabulary so make the 
class noisier and duration in learning English pronunciation very 
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limited than the students can not maximally receive the lesson 
material. It can be seen from the result of students score.  
From the calculation of the result of the test, the mean of 
pronunciation test before using Manual Dictionary control class is 
52.63. after using Manual Dictionary is 75.27. From the calculation 
above, it found that there is a difference between score students‟ 
pronunciation in experimental class before given treatmen using 
Digital Cambridge Dictionary and after using Digital Cambridge 
Dictionary . It can be seen from students‟ pre-test and post-test score. 
From the explanation above the result of the test, the mean of 
pronunciation test before using Digital Cambridge Dictionary in 
experimental class is 50.73 while control class before using Manual 
Dictionary is 52.63. After using Digital Cambridge Dictionary, the 
mean of post test in experimental class is 83.93 while control class 
after using Manual Dictionary is 75.27, It means that the students 
those taught by using Digital Cambridge Dictionary have better 
pronunciation than the students those taught by using Manual 
Dictionary and there is significant from it. Therefore, it can be 
concluded that teaching pronunciation by using Digital Cambridge 
Dictionary were higher than student‟s achievement those taught by 
using Manual Dictionary.  
Based on the T-test, the calculate of t-obtain is 12.326 is higher than t-
table (2.021). It means that the hypothesis which states that Digital 
Cambridge Dictionary is more effective to teach pronunciation at the 
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seventh grade students of MTs Negeri Sukoharjo is accepted. The 
result indicates that use of Digital Cambridge Dictionary to teach 
pronunciation is more effective than Manual Dictionary.  
From the explanation above the  test is done by using independent 
sample ttest. Ho is rejected if tobtained > ttable meaning that there are a 
difference. The procedure of t-test shall be as follows:  
a. Seeking mean  
Mean Experimental (XE)   = 
   
 
  = 
    
  
   
     = 83.93 
Mean Control (XC)   =
   
 
 = 
    
  
   
     =75.27 
b.  Seeking ( see the table above) 
Group XE     = 282.97 
Group XC     = 117.87 
c.  Seeking Variance  
SE
2      
=  
      ̅  
 
    
 
      = 
      
  
 
      = 9.76 
       = 
      ̅  
 
    
 
      =
      
  
 
= 4.06 
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d.  Seeking sum of variance (S) 
= √
        
          
 
         
 
= 
                     
         
  
= √      =2.63 
e. Seeking t 
t  = 
 ̅    ̅ 
√
 
  
  
 
  
 
  
= 
           
√
 
  
  
 
  
    
  
= 12.326 
f. Seeking ttable  
to table with db (  ;           or (5% ;58) = 2.021 
g. Criteria 
Accept Ho if to <        
Accept Ha if to >        
h. Conclusion  
Because to >        (12.326 > 2.021 for level significance 
0.05, so Ho is not accepted. It means that there is a significant 
difference between students‟pronunciation ability of 
experimental group and those of control group. It means that 
the result is teaching pronunciation by using Digital 
Cambridge Dictionary is more effective than using manual 
dictionary. 
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CHAPTER V 
CONCLUSION, IMPLICATION AND SUGGESTION 
 
A. Conclusion 
The objective of the study was to know of using Digital Cambridge 
Dictionary to teach pronunciation whether there is a significant difference in 
pronunciation between the students taught using Digital Cambridge 
Dictionary and the students taught by Manual Dictionary. In other to gain 
the objective of the study the reseacher conducted an experimental research. 
The research conducted in MTs Negeri  Sukoharjo. 
After conducting the reseach, the researcher found out some result. 
The result are : 
The result of the independent test computation of post test between 
experimental and control group shows that to (t-obtain) while the (t-test) 
for the degree of freedom t-table with db (  ;           or the level 
of significance (5% ;58) = 2,021, two-tailed of the test. Ha was accepted 
when the score in to (t-obtain) is higher than (t-table). While Ho was 
accepted when the score in to (t-obtain) is lower than (t-table). It can be 
seen that from the independent test computation above, the to (12.326) 
is higher than (2.021) which means that the alternative hypothesis Ha is 
accepted while Ho is rejected. 
Based on the data analysis, the result of the independent test 
computation of post-test between experimental and control group the 
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research showed there is a significant difference on the student‟s 
pronunciation between the students who were taught by using Digital 
Cambridge Dictionary and those who were taught by Manual 
Dictionary. It can be proved from the score result of t-obtain (12.326) 
which is higher than        (2.021). The mean student‟s score who were 
taught by using Digital Cambridge Dictionary (83.93) is higher than 
those who were taught by Manual Dictionary (75.27). It means that the 
students who were taught using Digital Cambridge Dictionary have 
better pronunciation than those who were taught using Manual 
Dictionary. The Digital Cambridge Dictionary gives opportunities for 
the students to improve their pronunciation. 
B. Implication  
Digital Cambridge Dictionary is more effective than Manual 
Dictionary to teach pronunciation. Digital Cambridge Dictionary is more 
effective for students having high pronunciation. It means that teacher 
should be aware of which media is effective according to students‟ 
pronunciation. From the student‟s response in teaching both technique and 
the degree of pronunciation, it is important for English teacher to select the 
media which is suitable for students. 
 
 
C. Suggestion  
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Based on the result, the researcher would like to present some 
suggestions as follows:  
1. To the teacher  
a. English teacher should use Digital Cambridge Dictionary in order 
to improve students pronunciation. It is created a good 
circumstance during teaching and learning in order to make 
students comfort and enjoy in it. 
b. The teacher must monitoring the s activity in order to make group 
of discussion became active and effective.  
c. The teacher must give motivation to the students during the 
learning process.  
2. To the students  
a. The students can enrich their pronunciation and their vocabularies 
in learning English through cooperative learning. 
b. The students should be more active and more practices in English, 
especially in pronuciation.  
3. For other researchers  
a. The researchers can implement Digital Cambridge Dictionary in 
different field.  
b. The researchers can use it as a reference for other studies.  
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Student’S Score 
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A. List of Students 
STUDENT‟S NAME OF EXPERIMENTAL GROUP 
 
NO NAME 
1 A S N 
2 A K 
3 A M 
4 A C 
5 A C 
6 A D 
7 A A 
8 A W 
9 B K 
10 D P R 
11 D A 
12 F T N 
13 F S 
14 F A 
15 F 
16 F D 
17 F A 
   18 I D F 
19 K A A 
20 M R A 
21 N R 
22 N „A 
23 N L U 
24 R C 
25 S M 
26 S T N  
27 S B U 
28 S K 
29 S B 
30 S 
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STUDENT‟S NAME OF CONTROL GROUP 
 
NO NAME 
1 A D S 
2 A F  
3 A A N  
4 A K P  
5 A B S 
6 A Y P 
7 A F  
8 A C  
9 B R 
10 D K M 
11 F F 
12 G T M D 
13 H A  A  
14 I K E  
15 I N H 
16 J F F  
17 J F A A 
18 K Y U  
19 L A P 
20 M A P 
21 M H A  
22 M S R 
23 N R P  
24 R E H 
25 R P 
26 R A P  
27 R P  
28 R A N  
29 S D A 
30 S C R  
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B. Data Result   
STUDENTS SCORE IN EXPERIMENTAL GROUP 
1. Pre Test 
No Name Score By Every Vocab 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 
1 A S N 3 2 4 1 4 1 3 2 4 2 1 1 4 2 1 1 1 1 1 0 
2 A K 3 2 3 1 4 2 3 2 3 3 1 1 3 2 2 1 2 1 2 1 
3 A M 4 2 2 3 2 3 2 1 4 2 2 1 3 3 2 1 1 1 1 1 
4 A C 3 3 3 3 3 2 3 2 4 2 2 1 3 3 2 2 2 2 2 1 
5 A C 4 3 3 3 2 1 2 3 2 3 2 1 3 1 1 2 2 2 1 1 
6 A D 3 3 4 2 3 2 3 2 4 3 2 1 2 2 1 3 2 2 1 2 
7 A A 3 2 4 3 3 2 3 3 4 2 3 1 3 3 2 2 2 1 1 2 
8 A W 4 3 3 2 3 2 3 2 4 2 2 2 2 3 2 1 1 1 1 2 
9 B K 4 4 4 2 3 3 2 3 5 2 3 2 2 3 3 2 2 1 1 2 
10 D P R 3 3 3 2 3 3 2 2 4 2 3 2 2 2 2 2 2 1 1 2 
11 D A 3 3 2 2 2 3 2 2 4 2 2 2 3 2 2 2 1 1 2 2 
12 F T N 3 2 3 3 3 3 3 3 4 3 2 3 3 3 3 3 2 1 2 1 
13 F S 3 2 3 3 3 3 3 3 4 3 2 3 3 3 3 3 2 1 2 1 
14 F A 4 3 4 3 4 3 2 2 4 3 2 3 3 3 3 3 2 2 1 1 
15 F 4 3 4 2 4 3 3 2 3 3 3 2 3 2 2 3 2 2 2 1 
16 F D 3 3 4 2 4 3 3 3 4 2 3 2 3 2 2 3 2 2 1 2 
17 F A 3 3 3 2 3 4 3 3 4 3 2 3 3 3 2 3 3 2 2 2 
18 I D F 3 4 4 2 3 3 3 2 4 3 2 2 3 3 3 3 3 2 1 1 
19 K A A 3 3 3 3 3 3 2 3 4 2 3 2 3 2 2 3 2 1 1 2 
20 M R A 3 2 4 3 2 3 3 2 4 2 3 3 2 2 2 3 2 1 2 2 
21 N R 4 3 3 2 3 3 2 2 4 2 2 2 2 2 2 3 2 2 2 2 
22 N „A 4 4 4 2 3 3 3 3 4 2 3 3 3 3 3 3 2 2 1 1 
23 N L U 3 4 3 3 4 4 3 3 5 3 3 3 3 3 3 3 2 2 2 3 
24 R C 3 3 4 3 4 3 2 3 4 3 3 2 3 3 3 2 2 2 2 2 
25 S M 3 3 4 2 4 3 2 3 4 3 2 2 3 3 2 2 2 2 1 1 
26 S T N  4 3 3 2 3 2 3 3 4 3 2 2 3 3 2 3 3 2 2 2 
27 S B U 3 3 3 2 3 3 3 3 4 3 3 2 3 3 2 3 2 2 2 2 
28 S K 3 3 4 3 3 3 2 3 4 3 3 3 3 3 2 3 2 2 1 2 
29 S B 3 3 4 3 3 3 3 3 4 3 3 3 3 3 3 3 1 2 1 2 
30 S 3 3 3 3 4 3 3 3 4 3 3 3 3 3 3 3 1 2 2 1 
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2. Post Test 
No  Name    Score By Every Vocab 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 
1 A S N 4 5 4 4 4 4 4 4 5 3 5 5 5 4 4 5 4 5 4 4 
2 A K 4 5 5 4 4 5 4 4 4 3 5 5 4 4 4 5 4 5 5 4 
3 A M 3 5 4 4 4 4 5 4 4 3 5 5 5 4 5 5 4 5 5 4 
4 A C 3 5 3 4 4 5 5 5 4 3 5 5 4 4 5 5 4 5 5 4 
5 A C 4 4 4 4 4 4 4 4 5 3 4 4 4 4 5 4 4 5 5 4 
6 A D 4 5 3 4 4 4 4 5 4 3 4 4 5 3 4 4 4 4 4 4 
7 A A 4 4 4 4 4 4 4 4 4 3 4 4 4 4 4 4 4 5 4 4 
8 A W 4 4 4 4 4 4 4 4 4 3 4 4 5 4 5 4 4 4 4 4 
9 B K 4 5 4 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
10 D P R 4 5 5 3 4 5 4 4 4 3 4 4 4 3 5 5 4 4 4 4 
11 D A 4 5 4 4 4 4 5 5 4 3 5 4 5 3 5 5 4 5 5 4 
12 F T N 4 5 4 4 4 4 4 4 4 3 4 4 4 3 4 4 4 4 5 4 
13 F S 4 4 4 4 4 5 4 4 4 4 5 4 5 4 4 4 5 5 5 4 
14 F A 4 5 4 4 4 4 3 4 4 3 5 4 5 4 5 5 5 5 5 4 
15 F 3 5 5 4 4 5 5 4 4 4 4 4 4 4 4 4 4 4 4 4 
16 F D 3 5 4 4 4 4 4 4 5 4 5 4 5 3 4 5 4 5 5 4 
17 F A 3 4 4 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
18 I D F 3 5 4 4 4 4 4 4 4 4 5 4 5 3 5 5 4 5 5 4 
19 K A A 3 5 4 3 4 4 4 5 4 4 4 4 5 4 5 5 4 4 4 4 
20 M R A 3 5 4 3 4 5 4 5 4 4 5 4 5 4 5 5 4 5 5 4 
21 N R 3 5 4 3 4 5 4 5 4 4 5 4 5 4 5 5 4 5 5 4 
22 N „A 3 5 4 3 4 4 4 5 4 4 5 4 5 4 5 5 4 5 5 4 
23 N L U 4 5 5 4 4 4 4 4 4 4 4 4 5 4 4 4 4 4 4 4 
24 R C 3 5 4 3 4 4 4 4 4 4 4 4 5 3 5 5 4 5 5 4 
25 S M 4 5 5 4 4 4 4 4 5 4 5 4 5 4 4 4 4 4 4 4 
26 S T N  3 5 4 3 4 5 5 5 5 4 5 4 5 3 5 5 4 5 5 4 
27 S B U 3 5 4 3 4 5 5 5 4 4 5 4 5 3 5 5 4 4 4 3 
28 S K 4 5 5 4 4 5 4 5 4 4 5 4 5 4 4 4 4 4 4 4 
29 S B 4 5 4 4 5 4 5 4 5 4 4 4 5 4 5 4 4 4 4 4 
30 S 4 3 4 3 4 5 3 4 4 4 4 4 4 4 4 4 4 4 4 3 
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NO NAME PRE TEST POST TEST 
1 A S N 39 86 
2 A K 42  87 
3 A M 41  87 
4 A C 48 87 
5 A C 42 83 
6 A D 47 80 
7 A A 49 80 
8 A W 45 81 
9 B K 53 80 
10 D P R 46 82 
11 D A 44 87 
12 F T N 53 80 
13 F S 53 86 
14 F A 55 86 
15 F 53 83 
16 F D 53 85 
17 F A 56 78 
   18 I D F 54 85 
19 K A A 50 83 
20 M R A 50 87 
21 N R 49 87 
22 N „A 56 86 
23 N L U 62 83 
24 R C 56 83 
25 S M 51 85 
26 S T N  54 88 
27 S B U 54 84 
28 S K 55 86 
29 S B 56 86 
30 S 56 77 
 SUM  1522 2518 
 MEAN  50.73 83.93 
 HIGHEST 62 88 
 LOWEST 39 77 
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STUDENTS SCORE IN CONTROL GROUP 
 
1. Pre Test 
No  Name  Score By Every Vocab 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 
1 A D S 3 2 4 3 4 3 2 3 4 2 3 2 3 3 2 2 3 3 3 2 
2 A F  3 2 4 3 4 3 2 2 4 1 2 2 3 2 2 2 2 3 3 2 
3 A A N  4 3 4 3 3 3 2 2 4 2 3 2 3 2 2 3 2 3 2 3 
4 A K P  4 3 4 3 3 2 2 3 4 2 3 3 3 2 2 2 2 2 4 2 
5 A B S 4 3 4 3 4 3 2 2 4 3 2 3 3 3 2 2 3 3 3 2 
6 A Y P 3 2 4 3 3 3 2 3 4 3 2 3 3 2 2 2 2 2 3 2 
7 A F  3 2 3 3 3 3 3 3 3 3 3 2 3 2 2 2 2 2 3 2 
8 A C  3 2 3 2 4 2 3 3 3 3 3 2 3 2 2 3 3 2 3 2 
9 B R 2 2 3 3 4 3 2 2 3 4 2 3 3 2 2 2 2 3 3 2 
10 D K M 2 3 3 3 3 3 1 2 3 4 2 3 3 2 2 2 3 2 3 2 
11 F F 3 2 4 3 4 3 2 2 3 3 2 2 3 3 2 2 2 2 3 2 
12 G T M D 3 3 4 3 3 3 1 2 4 3 3 3 3 2 2 2 2 3 3 2 
13 H A  A  4 2 4 2 3 2 2 2 4 2 3 3 3 2 3 2 2 3 3 2 
14 I K E  2 3 4 3 4 2 2 2 4 2 3 2 3 2 2 2 2 3 3 2 
15 I N H 3 2 4 2 4 2 2 2 4 2 3 2 2 2 2 3 2 3 3 2 
16 J F F  3 2 3 2 4 3 2 2 2 2 3 2 3 2 2 3 2 3 2 2 
17 J F A A 3 3 3 3 3 3 2 2 3 2 3 2 3 3 2 3 2 3 3 2 
18 K Y U  3 2 3 3 4 3 2 2 3 3 3 3 3 3 2 2 2 2 3 2 
19 L A P 3 2 4 3 4 2 2 2 4 3 3 2 3 3 2 3 2 2 3 2 
20 M A P 3 3 3 3 3 2 2 2 3 3 3 2 3 3 2 2 2 2 2 2 
21 M H A  3 2 3 3 3 2 2 3 2 3 3 2 3 3 2 2 2 2 3 3 
22 M S R 3 2 3 3 3 2 3 2 3 3 3 2 3 3 2 2 2 2 2 2 
23 N R P  3 2 3 3 3 3 2 2 4 4 3 2 3 3 2 3 2 2 3 2 
24 R E H 3 3 4 3 4 2 2 2 4 3 3 2 3 3 2 2 2 2 2 2 
25 R P 2 2 4 3 3 3 2 2 4 3 3 2 3 3 2 2 2 2 3 2 
26 R A P  3 2 3 3 4 3 2 2 4 3 2 2 3 3 2 2 3 2 3 2 
27 R P  3 2 3 3 3 3 2 2 4 3 2 2 3 3 2 2 2 2 3 2 
28 R A N  4 3 3 3 4 3 2 2 4 3 2 2 3 3 2 2 3 2 3 2 
29 S D A 3 2 3 3 3 3 2 2 3 3 3 3 3 3 2 2 2 2 3 2 
30 S C R  3 2 3 3 2 2 3 3 4 2 2 3 3 3 2 2 3 2 2 2 
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2. Post Test 
No  Name  Score By Every Vocab 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 
1 A D S 3 4 4 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
2 A F  3 4 4 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
3 A A N  3 4 3 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
4 A K P  3 4 3 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
5 A B S 3 4 4 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
6 A Y P 3 4 3 4 4 4 4 4 4 3 4 4 4 3 4 4 4 4 4 4 
7 A F  3 4 3 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
8 A C  2 4 3 3 4 4 4 4 4 2 4 4 4 3 4 3 4 3 4 4 
9 B R 2 4 4 4 4 4 4 4 4 2 4 4 4 3 4 4 4 3 3 4 
10 D K M 3 4 3 3 4 4 4 4 4 3 4 4 4 3 4 4 4 4 4 4 
11 F F 3 4 3 4 4 4 4 4 4 3 4 4 4 3 4 4 4 4 4 4 
12 G T M D 3 4 3 4 4 4 4 4 4 3 4 4 4 3 4 4 4 4 4 4 
13 H A  A  3 4 3 4 4 4 3 4 4 3 4 4 4 3 4 4 4 4 4 4 
14 I K E  3 4 4 4 4 4 3 4 4 3 4 4 4 4 4 3 4 3 3 4 
15 I N H 3 4 3 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
16 J F F  3 4 3 4 3 4 3 4 4 2 4 4 4 3 4 3 4 3 3 4 
17 J F A A 3 4 3 4 4 4 4 4 4 3 4 4 4 3 4 4 4 3 3 4 
18 K Y U  3 4 3 4 4 4 4 4 4 3 4 4 4 3 4 4 4 4 4 4 
19 L A P 3 4 3 3 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
20 M A P 3 4 3 3 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
21 M H A  3 4 3 3 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
22 M S R 3 4 3 3 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
23 N R P  3 4 3 4 4 4 4 4 4 3 4 4 4 3 4 4 4 3 4 4 
24 R E H 3 4 3 3 4 4 4 4 4 3 4 4 4 3 4 4 4 4 4 4 
25 R P 3 4 3 3 4 4 4 4 4 3 4 4 4 3 4 4 4 3 4 4 
26 R A P  3 4 3 3 4 4 3 4 4 3 4 4 4 3 4 3 4 3 4 4 
27 R P  3 4 3 3 4 4 4 4 4 3 4 4 4 3 4 4 4 4 4 3 
28 R A N  3 4 3 4 4 4 4 4 4 3 4 4 4 3 4 3 4 3 4 4 
29 S D A 3 4 4 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 
30 S C R  3 3 4 3 4 4 3 4 4 3 4 4 4 4 4 4 4 4 4 3 
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NO NAME PRE TEST POST TEST 
1 A D S 56 78 
2 A F  51 78 
3 A A N  55 77 
4 A K P  55 77 
5 A B S 58 78 
6 A Y P 53 76 
7 A F  52 77 
8 A C  53 71 
9 B R 52 73 
10 D K M 51 75 
11 F F 52 76 
12 G T M D 54 76 
13 H A  A  53 75 
14 I K E  52 74 
15 I N H 51 77 
16 J F F  40 70 
17 J F A A 53 74 
18 K Y U  53 76 
19 L A P 54 76 
20 M A P 50 76 
21 M H A  51 76 
22 M S R 50 76 
23 N R P  54 75 
24 R E H 53 75 
25 R P 52 74 
26 R A P  53 72 
27 R P  51 74 
28 R A N  55 74 
29 S D A 52 78 
30 S C R  51 74 
 SUM 1579 2258 
 MEAN 52.63 75.26 
 HIGHEST 58 78 
 LOWEST 49 70 
 
 
89 
 
 
 
 
 
Appendix 2 
Calculation 
Data 
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A. Distribution Frequency  
1. Pre test Experimental Class 
class 
limit 
class 
boundaries 
midpoint 
(xi) 
frequency 
(fi) cfb fiXi 
39-42 38,5 - 42,5 40,5 4 4 162 
43-46 42,5 – 46,5 44,5 3 7 133,5 
47-50 46,5 - 50,5 48,5 6 13 291 
51-54 50,5 - 54,5 54,5 9 22 490,5 
55-58 54,5 - 58,5 56,5 7 29 395,5 
59-62 58,5 - 62,5 60,5 1 30 60,5 
SUM     30   1533 
  
Class = 5.87 ~ 6 
Interval  = 3.92  
Mean  = 50.73 
Mode  = 52.9 
Median  = 51.38 
Caculation of Mean, Mode and Median 
a. The highest score is 62 
b. The lowest score is 39 
c. Range is 62 - 39 = 23 
d. Number of class  = 1 + (3.3) .log(30) 
= 1 + (3.3) (1.47) 
= 1 + 4.85 
= 5.87 ~ 6 
e. Interval (i) = 
  
 
 = 3.92 ~ 4 
f. Mean   ̅  = 
  
 
 = 
    
  
       
g. Mode  = L + i {
  
     
} 
= 50.5 +  {
 
   
} 
= 50.5 + 3.7 
= 52.9 
h. Median = L + i {
 
 
    
  
} 
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= 50.5 + 4 {
  
 
   
 
} 
= 52.5 + 3,6 
= 51,38 
 
2. Post test Experimental Class 
class 
limit 
class 
boundaries 
midpoint 
(xi) 
frequency 
(fi) cfb fiXi 
77-78 76,5 - 78,5 77.5 2 2 155 
79-80 78,5 - 80,5 79.5 4 6 318 
81-82 80,5 - 82,5 81.5 2 8 163 
83-84 82,5 - 84,5 83.5 6 14 501 
85-86 84,5 - 86,5 85.5 9 23 769.5 
87-88 86,5 - 88,5 87.5 7 30 612.5 
SUM     30   2519 
 
Class = 5.87 ~ 6 
Interval  = 1.87 ~ 2  
Mean  = 83.93 
Mode  = 85.7 
Median  = 84.72 
Caculation of Mean, Mode and Median 
a. The highest score is 88 
b. The lowest score is 77 
c. Range is 88 - 77 = 11 
d. Number of class  = 1 + (3.3) .log(3) 
= 1 + (3.3) (1.47) 
= 1 + 4.87 
= 5.87 ~ 6 
e. Interval (i) = 
  
 
 = 1.87 ~ 2 
f. Mean   ̅  = 
  
 
 = 
    
  
       
g. Mode  = L + i {
  
     
} 
= 84.5 + 2 {
 
   
} 
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= 84.5 + 1.2 
= 85.7 
h. Median = L + i {
 
 
    
  
} 
= 84.5 + 2 {
  
 
   
 
} 
= 84.5 + 0.2 
= 84.72 
 
3. Pre test Control Class 
class 
limit 
class 
boundaries 
midpoint 
(xi) 
frequency 
(fi) cfb fiXi 
49-50 48,5 - 50,5 49,5 3 3 148,5 
51-52 51,5 - 52,5 51,5 12 15 618 
53-54 52,5 - 54,5 53,5 10 25 535 
55-56 54,5 - 56,5 55,5 4 29 222 
57-58 56,5 - 58,5 57,5 1 30 57,5 
SUM     30   1581 
 
Class = 5.87 ~ 6 
Interval  = 1.50 ~ 2  
Mean  = 52.63 
Mode  = 51.1 
Median  = 52.5 
Caculation of Mean, Mode and Median 
a. The highest score is 58 
b. The lowest score is 49 
c. Range is 76 - 48 = 9 
d. Number of class  = 1 + (3.3) .log(30) 
= 1 + (3.3) (1.47) 
= 1 + 4.87 
= 5.87 ~ 6 
e. Interval (i) = 
 
 
 = 1.50 ~ 2 
f. Mean   ̅  = 
  
 
 = 
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g. Mode  = L + i {
  
     
} 
= 50.5 + 2 {
 
   
} 
= 50.5 + 1.63 
= 51.13 
h. Median = L + i {
 
 
    
  
} 
= 50.5 + 2 {
  
 
  
  
} 
= 50.5 + 2 
= 52.5 
 
4. Post test Control Class 
class 
limit 
class 
boundaries 
midpoint 
(xi) 
frequency 
(fi) cfb fiXi 
70-71 69,5 - 71,5 70.5 2 2 141 
72-73 71,5 - 73,5 72.5 2 4 145 
74-75 73,5 - 75,5 74.5 10 14 745 
76-77 75,5 - 77,5 76.5 12 26 918 
78-79 77,5 - 79,5 78.5 4 30 314 
SUM     30   2263 
 
Class = 5.87 ~ 6 
Interval  = 1.36 ~ 2  
Mean  = 75.27 
Mode  = 75.9 
Median  = 76 
Caculation of Mean, Mode and Median 
a. The highest score is 78 
b. The lowest score is 70 
c. Range is 78 - 70 = 8 
d. Number of class  = 1 + (3.3) .log(30) 
= 1 + (3.3) (1.47) 
= 1 + 4.87 
= 5.87 ~ 6 
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e. Interval (i) = 
 
 
 = 1.36 ~ 2 
f. Mean   ̅  = 
  
 
 = 
    
  
       
g. Mode  = L + i {
  
     
} 
= 75.5 + 2 {
 
   
} 
= 75.5 + 0.4 
= 75.9 
h. Median = L + i {
 
 
    
  
} 
= 75.5 + 2 {
  
 
   
  
} 
= 75.5 + 0.5 
= 76 
 
B. Normality Test 
1. Normality Test of Pre test in Experimental Class 
No Score Xi Xi -  ̅ (Xi -  ̅)^2 Z1 F(Z1) S(Z1) F(Z1) - S(Z1) 
1 
39 
39 -11.73 137.67 -2.14 0.02 0.03 0.017 
2 
42  
41 -9.73 94.74 -1.77 0.04 0.07 0.029 
3 
41  
42 -8.73 76.27 -1.59 0.06 0.10 0.044 
4 
48 
42 -8.73 76.27 -1.59 0.06 0.13 0.078 
5 
42 
44 -6.73 45.34 -1.23 0.11 0.17 0.057 
6 
47 
45 -5.73 32.87 -1.04 0.15 0.20 0.052 
7 
49 
46 -4.73 22.40 -0.86 0.19 0.23 0.039 
8 
45 
47 -3.73 13.94 -0.68 0.25 0.27 0.018 
9 
53 
48 -2.73 7.47 -0.50 0.31 0.30 0.009 
10 
46 
49 -1.73 3.00 -0.32 0.38 0.33 0.043 
11 
44 
49 -1.73 3.00 -0.32 0.38 0.37 0.009 
95 
 
12 
53 
50 -0.73 0.54 -0.13 0.45 0.40 0.047 
13 
53 
50 -0.73 0.54 -0.13 0.45 0.43 0.014 
14 
55 
53 0.27 0.07 0.05 0.52 0.47 0.053 
15 
53 
53 2.27 5.14 0.41 0.66 0.50 0.160 
16 
53 
53 2.27 5.14 0.41 0.66 0.53 0.127 
17 
56 
53 2.27 5.14 0.41 0.66 0.57 0.094 
18 
54 
53 2.27 5.14 0.41 0.66 0.60 0.060 
19 
50 
53 2.27 5.14 0.41 0.66 0.63 0.027 
20 
50 
54 3.27 10.67 0.60 0.72 0.67 0.057 
21 
49 
54 3.27 10.67 0.60 0.72 0.70 0.024 
22 
56 
54 3.27 10.67 0.60 0.72 0.73 0.009 
23 
62 
55 4.27 18.20 0.78 0.78 0.77 0.015 
24 
56 
55 4.27 18.20 0.78 0.78 0.80 0.019 
25 
51 
56 5.27 27.74 0.96 0.83 0.83 0.002 
26 
54 
56 5.27 27.74 0.96 0.83 0.87 0.035 
27 
54 
56 5.27 27.74 0.96 0.83 0.90 0.069 
28 
55 
56 5.27 27.74 0.96 0.83 0.93 0.102 
29 
56 
56 5.27 27.74 0.96 0.83 0.97 0.135 
30 
56 
62 11.27 126.94 2.05 0.98 1.00 0.020 
  1522     873.87         
 
Sd   = √
        
    
 
= √
      
  
 
= 5.49 
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    = 
      ̅̅ ̅
  
 
= 
      
    
 
= -2.13 
The highest score (   max) is 0.135. Because    is lower than    
or (0.160 < 0.161), the sampel is in normal distribution. 
2. Normality Test of Pre test in Control Class 
No Score Xi Xi -  ̅ (Xi -  ̅)^2 Z1 F(Z1) S(Z1) F(Z1) - S(Z1) 
1 56 49 -3.63 13.20 -1.87 0.02 0.03 0.014 
2 51 50 -2.63 6.93 -1.36 0.09 0.07 0.020 
3 55 50 -2.63 6.93 -1.36 0.09 0.10 0.013 
4 55 51 -1.63 2.67 -0.84 0.20 0.13 0.066 
5 58 51 -1.63 2.67 -0.84 0.20 0.17 0.033 
6 53 51 -1.63 2.67 -0.84 0.20 0.20 0.000 
7 52 51 -1.63 2.67 -0.84 0.20 0.23 0.034 
8 53 51 -1.63 2.67 -0.84 0.20 0.27 0.067 
9 52 51 -1.63 2.67 -0.84 0.20 0.30 0.100 
10 51 52 -0.63 0.40 -0.33 0.37 0.33 0.039 
11 52 52 -0.63 0.40 -0.33 0.37 0.37 0.005 
12 54 52 -0.63 0.40 -0.33 0.37 0.40 0.028 
13 53 52 -0.63 0.40 -0.33 0.37 0.43 0.061 
14 52 52 -0.63 0.40 -0.33 0.37 0.47 0.095 
15 51 52 -0.63 0.40 -0.33 0.37 0.50 0.128 
16 49 53 0.37 0.13 0.19 0.58 0.53 0.042 
17 53 53 0.37 0.13 0.19 0.58 0.57 0.008 
18 53 53 0.37 0.13 0.19 0.58 0.60 0.025 
19 54 53 0.37 0.13 0.19 0.58 0.63 0.058 
20 50 53 0.37 0.13 0.19 0.58 0.67 0.092 
21 51 53 0.37 0.13 0.19 0.58 0.70 0.125 
22 50 53 0.37 0.13 0.19 0.58 0.73 0.158 
23 54 54 1.37 1.87 0.71 0.76 0.77 0.007 
24 53 54 1.37 1.87 0.71 0.76 0.80 0.040 
25 52 54 1.37 1.87 0.71 0.76 0.83 0.074 
26 53 55 2.37 5.60 1.22 0.89 0.87 0.022 
27 51 55 2.37 5.60 1.22 0.89 0.90 0.011 
28 55 55 2.37 5.60 1.22 0.89 0.93 0.044 
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29 52 56 3.37 11.33 1.74 0.96 0.97 0.008 
30 51 58 5.37 28.80 2.77 1.00 1.00 0.003 
 sum 1579     108.97         
 
Sd   = √
        
    
 
= √
      
  
 
= 1.94 
    = 
      ̅̅ ̅
  
 
= 
     
    
 
= -1.87 
The highest score (   max) is 0.158. Because    is lower than    
or (0.158 < 0.161), the sampel is in normal distribution. 
3. Normality Test of Post test in Experiment Class 
No Score Xi Xi -  ̅ (Xi -  ̅)^2 Z1 F(Z1) S(Z1) F(Z1) - S(Z1) 
1 86 77 -6.93 48.071 -2.30 0.01 0.03 0.023 
2 87 78 -5.93 35.204 -1.97 0.02 0.07 0.042 
3 87 80 -3.93 15.471 -1.30 0.10 0.10 0.004 
4 87 80 -3.93 15.471 -1.30 0.10 0.13 0.037 
5 83 80 -3.93 15.471 -1.30 0.10 0.17 0.071 
6 80 80 -3.93 15.471 -1.30 0.10 0.20 0.104 
7 80 81 -2.93 8.604 -0.97 0.17 0.23 0.068 
8 81 82 -1.93 3.738 -0.64 0.26 0.27 0.006 
9 80 83 -0.93 0.871 -0.31 0.38 0.30 0.079 
10 82 83 -0.93 0.871 -0.31 0.38 0.33 0.045 
11 87 83 -0.93 0.871 -0.31 0.38 0.37 0.012 
12 80 83 -0.93 0.871 -0.31 0.38 0.40 0.021 
13 86 83 -0.93 0.871 -0.31 0.38 0.43 0.055 
14 86 84 0.07 0.004 0.02 0.51 0.47 0.042 
15 83 85 1.07 1.138 0.35 0.64 0.50 0.138 
16 85 85 1.07 1.138 0.35 0.64 0.53 0.105 
17 78 85 1.07 1.138 0.35 0.64 0.57 0.072 
98 
 
18 85 86 2.07 4.271 0.69 0.75 0.60 0.153 
19 83 86 2.07 4.271 0.69 0.75 0.63 0.120 
20 87 86 2.07 4.271 0.69 0.75 0.67 0.087 
21 87 86 2.07 4.271 0.69 0.75 0.70 0.053 
22 86 86 2.07 4.271 0.69 0.75 0.73 0.020 
23 83 86 2.07 4.271 0.69 0.75 0.77 0.013 
24 83 87 3.07 9.404 1.02 0.85 0.80 0.045 
25 85 87 3.07 9.404 1.02 0.85 0.83 0.012 
26 88 87 3.07 9.404 1.02 0.85 0.87 0.021 
27 84 87 3.07 9.404 1.02 0.85 0.90 0.055 
28 86 87 3.07 9.404 1.02 0.85 0.93 0.088 
29 86 87 3.07 9.404 1.02 0.85 0.97 0.121 
30 77 88 4.07 16.538 1.35 0.91 1.00 0.089 
  2518     263.87         
 
Sd   = √
        
    
 
= √
      
  
 
= 3.02 
    = 
      ̅̅ ̅
  
 
= 
     
    
 
= -2.29 
The highest score (   max) is 0.153. Because    is lower than    or 
(0.153 < 0.161), the sampel is in normal distribution. 
4. Normality Test of Post test in Control Class 
No Score X1 
Xi -  ̅ (Xi -  ̅)^2 
Z1 F(Z1) S(Z1) 
F(Z1) - 
S(Z1) 
1 78 70 -5.27 27.738 -2.61 0.00 0.03 0.029 
2 78 71 -4.27 18.204 -2.12 0.02 0.07 0.050 
3 77 72 -3.27 10.671 -1.62 0.05 0.10 0.047 
4 77 73 -2.27 5.138 -1.12 0.13 0.13 0.003 
5 78 74 -1.27 1.604 -0.63 0.26 0.17 0.098 
6 76 74 -1.27 1.604 -0.63 0.26 0.20 0.065 
7 77 74 -1.27 1.604 -0.63 0.26 0.23 0.032 
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8 71 74 -1.27 1.604 -0.63 0.26 0.27 0.002 
9 73 74 -1.27 1.604 -0.63 0.26 0.30 0.035 
10 75 74 -1.27 1.604 -0.63 0.26 0.33 0.068 
11 76 75 -0.27 0.071 -0.13 0.45 0.37 0.081 
12 76 75 -0.27 0.071 -0.13 0.45 0.40 0.047 
13 75 75 -0.27 0.071 -0.13 0.45 0.43 0.014 
14 74 75 -0.27 0.071 -0.13 0.45 0.47 0.019 
15 77 76 0.73 0.538 0.36 0.64 0.50 0.142 
16 70 76 0.73 0.538 0.36 0.64 0.53 0.109 
17 74 76 0.73 0.538 0.36 0.64 0.57 0.075 
18 76 76 0.73 0.538 0.36 0.64 0.60 0.042 
19 76 76 0.73 0.538 0.36 0.64 0.63 0.009 
20 76 76 0.73 0.538 0.36 0.64 0.67 0.025 
21 76 76 0.73 0.538 0.36 0.64 0.70 0.058 
22 76 76 0.73 0.538 0.36 0.64 0.73 0.091 
23 75 77 1.73 3.004 0.86 0.81 0.77 0.038 
24 75 77 1.73 3.004 0.86 0.81 0.80 0.005 
25 74 77 1.73 3.004 0.86 0.81 0.83 0.028 
26 72 77 1.73 3.004 0.86 0.81 0.87 0.062 
27 74 78 2.73 7.471 1.36 0.91 0.90 0.012 
28 74 78 2.73 7.471 1.36 0.91 0.93 0.021 
29 78 78    2.73 7.471 1.36 0.91 0.97 0.054 
30 74 78 2.73 7.471 1.36 0.91 1.00 0.088 
  2258     117.87         
 
Sd   = √
        
   
 
= √
      
  
 
= 2.02 
    = 
      ̅̅ ̅
  
 
= 
     
    
 
= -2.6 
The highest score (   max) is 0.142. Because    is lower than    or 
(0.142 < 0.161), the sampel is in normal distribution. 
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C. The Data Before Treatment  
No 
Score of Pre test 
No 
Score of (X- ̅)^2 
Experiment Control Experiment Control 
1 39 56 1 137.67 11.33 
2 42 51 2 76.27 2.67 
3 41 55 3 94.74 5.60 
4 48 55 4 7.47 5.60 
5 42 58 5 76.27 28.80 
6 47 53 6 13.94 0.13 
7 49 52 7 3.00 0.40 
8 45 53 8 32.87 0.13 
9 53 52 9 5.14 0.40 
10 46 51 10 22.0 2.67 
11 44 52 11 45.34 0.40 
12 53 54 12 5.14 1.87 
13 53 53 13 5.14 0.13 
14 55 52 14 18.20 0.40 
15 53 51 15 5.14 2.67 
16 53 49 16 5.14 13.20 
17 56 53 17 27.74 0.13 
18 54 53 18 10.67 0.13 
19 50 54 19 0.54 1.87 
20 50 50 20 0.54 6.93 
21 49 51 21 3.00 2.67 
22 56 50 22 27.74 6.93 
23 62 54 23 126.94 1.87 
24 56 53 24 27.74 0.13 
25 51 52 25 0.07 0.40 
26 54 53 26 10.67 0.13 
27 54 51 27 1067 2.67 
28 55 55 28 18.20 5.60 
29 56 52 29 27.74 0.40 
30 56 51 30 27.74 2.67 
SUM 1522 1579 SUM 873.87 108.97 
Mean 50.73 52.63   30.13 3.757471 
 
Procedure shall be as follows: 
1. Seeking mean  
Mean pre test (  )  = 
   
 
  = 
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    = 50.73 
Mean pre test (  ) = 
   
 
 = 
    
  
 
= 52.63 
2. Seeking (see the table above ) 
Group      = 873.87 
Group      = 108.97 
3. Seeking variance  
      = 
      ̅  
 
    
 
   = 
      
  
 
= 30.13 
      = 
      ̅  
 
    
 
   = 
      
  
 
= 3.76 
 
4. Seeking sum of variance (S)  
=√
        
          
 
         
 
= 
                       
         
 
= √       = 4.12 
5. Seeking t  
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t  = 
 ̅   ̅ 
√
 
  
  
 
  
 
 
= 
           
√
 
  
  
 
  
    
 
= -1.788 
6. Seeking t table 
t table with db (  ;           or (5% ;58) = 2,021 
7. Criteria  
Accept Ho if t <         
Accept Ha if t >         
8. Conclusion  
Because t <        (-1.788 < 2,021) for level significance 0,05, so Ho is 
accepted. It means there are not differences in pronunciation between 
the two groups before learning.  
D. Homogeneity Test 
1. Homogeneity Test of Pre Test 
No Experiment Control (XE)
2
 (XC)
2
 
1 39 56 1521 3136 
2 42 51 1764 2601 
3 41 55 1681 3025 
4 48 55 2304 3025 
5 42 58 1764 3364 
6 47 53 2209 2809 
7 49 52 2401 2704 
8 45 53 2025 2809 
9 53 52 2809 2704 
10 46 51 2116 2601 
11 44 52 1936 2704 
12 53 54 2809 2916 
13 53 53 2809 2809 
14 55 52 3025 2704 
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15 53 51 2809 2601 
16 53 49 2809 2401 
17 56 53 3136 2809 
18 54 53 2916 2809 
19 50 54 2500 2916 
20 50 50 2500 2500 
21 49 51 2401 2601 
22 56 50 3136 2500 
23 62 54 3844 2916 
24 56 53 3136 2809 
25 51 53 2601 2704 
26 54 53 2916 2809 
27 54 51 2916 2601 
28 55 55 3025 3025 
29 56 52 3136 2704 
30 56 51 3136 2601 
 ∑ 1522 1579 78090 83217 
 
    = 30 
    = 30 
∑    = 1522 
∑    = 1579 
∑  
 
  = 78090 
∑  
 
  = 83217 
 Homogeneity test  
 Seeking variance : 
Si     =   
 -{    
 )/  }   -1    
= 78090-{(1522
2
)/30}/29 
= 30.13 
Si     =   
 -      
 )/  }   -1  
= 83217 –{(15792)/30}/29  
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= 3.76 
df     =   -1     = 29 
df     =   -1    = 29 
So   = (Si   .df) + (Si   .df)  
   = (30.13x29) + (3.76x29) 
   = 98283 
(S)  = So / total df 
   = 98283 / 58   
= 16.95 
log S  = log 56.87     
= 1.23 
 B value 
   B   = (log S) x df total  
= 1.23 x 58 
= 71.29 
Sample df 1/df (Si) Log(Si) (df)(Log(Si)
2
) 
Exp 29 0.03 30.13 1.48 42.89 
Cntrol 29 0.03 3.76 0.57 16.67 
 ∑ 58 0.07 33.89 2.05 59.56 
 
 Chi Quadrat test  
 Xo
2
  = 2.3026 (B –  ∑df log si) 
= 2.3026 (71.29 – 59.56) 
= 26.99 
Xtable (α ; 0,05)  = 42.6 (Table Chi Square Distribution) 
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Xo
2
  < Xtable (α ; 0,05) 
26.99  <  42.6 
Result   = Homogen 
 
2. Homogeneity Test of Post Test 
No Experiment Control (XE)
2
 (XC)
2
 
1 86 78 7396 6084 
2 87 78 7569 6084 
3 87 77 7569 5929 
4 87 77 7569 5929 
5 83 78 6889 6084 
6 80 76 6400 5776 
7 80 77 6400 5929 
8 81 71 6561 5041 
9 80 73 6400 5329 
10 82 75 6724 5625 
11 87 76 7569 5776 
12 80 76 6400 5776 
13 86 75 7395 5625 
14 86 74 7395 5476 
15 83 77 6889 5929 
16 85 70 7225 4900 
17 78 74 6084 5476 
18 85 76 7225 5776 
19 83 76 7889 5776 
20 87 76 7569 5776 
21 87 76 7569 5776 
22 86 76 7396 5776 
23 83 75 6889 5625 
24 83 75 6889 5625 
25 85 74 7225 5476 
26 88 72 7744 5184 
27 84 74 7056 5476 
28 86 74 7396 5476 
29 86 78 7396 6084 
30 77 74 5929 5476 
 ∑ 2518 2258 211608 170070 
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     = 30 
     = 30 
∑    = 2518 
∑    = 2258 
∑  
 
  = 211608 
∑  
 
  = 170070 
 
 Homogeneity test  
 Seeking variance : 
Si     =   
 -{    
 )/  }   -1    
= 211608-{(2518
2
)/30}/29 
= 9.10 
Si     =   
 -      
 )/  }   -1  
= 170070 –{(22582)/30}/29  
= 4.06 
df     =   -1     = 29 
df     =   -1    = 29 
So   = (Si   .df) + (Si   .df)  
   = (9.10x29) + (4.06x29) 
   = 408.0598 
(S)  = So / total df 
   = 408.0598 / 58   
= 6.58 
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log S  = log 6.58     
= 0.82 
 B value 
   B   = (log S) x df total  
= 0.82 x 58 
= 47.46 
 
Sample df 1/df (Si) Log(Si) (df)(Log(Si)
2
) 
Exp. 29 0.03 9.10 0.96 27.81 
Cntrol. 29 0.03 4.06 0.61 17.66 
 ∑ 58 0.07 13.16 1.57 45.47 
 
 Chi Quadrat test  
 Xo
2
  = 2.3026 (B –  ∑df log si) 
= 2.3026 (47.46 – 45.47) 
= 4.59 
Xtable (α ; 0,05)  = 42.6 (Table Chi Square Distribution) 
Xo
2
  < Xtable (α ; 0,05) 
42.6  <  4.59 
Result   = Homogen 
 
E. The Data After Treatment 
No 
Score of Post test   
No 
Score of (X- ̅)^2 
Experiment Control   Experiment Control 
1 86 78   1 4.27 7.47 
2 87 78   2 9.40 7.47 
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3 87 77   3 9.40 3.00 
4 87 77   4 9.40 3.00 
5 83 78   5 0.87 7.47 
6 80 76   6 15.47 0.54 
7 80 77   7 15.47 3.00 
8 81 71   8 8.60 18.20 
9 80 73   9 15.47 5.14 
10 82 75   10 3.74 0.07 
11 87 76   11 9.40 0.54 
12 80 76   12 15.47 0.54 
13 86 75   13 4.27 0.07 
14 86 74   14 4.27 1.60 
15 83 77   15 0.87 3.00 
16 85 70   16 1.14 27.74 
17 78 74   17 35.20 1.60 
18 85 76   18 1.14 0.54 
19 83 76   19 0.87 0.54 
20 87 76   20 9.40 0.54 
21 87 76   21 9.40 0.54 
22 86 76   22 4.27 0.54 
23 83 75   23 0.87 0.07 
24 83 75   24 0.87 0.07 
25 85 74   25 1.14 1.60 
26 88 72   26 16.54 10.67 
27 84 74   27 0.00 1.60 
28 86 74   28 4.27 1.60 
29 86 78   29 4.27 7.47 
30 77 74   30 48.07 1.60 
SUM 2518 2258   SUM 263.87 117.87 
Mean 83.93 75.27     9.10 4.06 
 
Test the hypothesis is done to prove the difference pronunciation 
between experimental and control class. Test the hypothesis executed by 
T-test. As for its procedure shall be as follows: 
1) Seeking mean  
Mean experimental (  )  = 
   
 
  = 
    
  
 
     = 83.93 
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Mean control (  )  = 
   
 
 = 
    
  
 
= 75.27 
2) Seeking (see the table above ) 
Group      = 282.97 
Group      = 2117.87 
3) Seeking variance  
       = 
      ̅  
 
    
 
     = 
      
  
 
= 9.76 
       = 
      ̅  
 
    
 
     =
      
  
 
= 4.06 
4) Seeking sum of variance (S)  
= √
        
          
 
         
 
= 
                     
         
 
= √        =2.63 
5) Seeking t  
t  = 
 ̅    ̅ 
√
 
  
  
 
  
 
 
110 
 
= 
           
√
 
  
  
 
  
    
   = 12.326 
 
6) Seeking t table 
t table with db (  ;           or (5% ;58) = 2.021 
7) Criteria  
Accept Ho if t <        
Accept Ha if t >        
8) Conclusion  
Because t >        (12.326 > 2.021 for level significance 0.05, so Ho 
is not accepted. It means that there are significant difference 
between pronunciacion experimental class and control group. It 
means that the result is: Digital Cambridge Dictionary is more 
effective than Manual Dictionary to teach pronunciation.  
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The syllabus 
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Appendix 4 
The Lesson 
plan 
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RENCANA PPELAKSANAAN PEMBELAJARAN 
(RPP) 
(Experimental Class) 
  
 Sekolah    : MTs Negeri Sukoharjo 
 Mata Pelajaran  : Bahasa Inggris 
 Kelas /Semester      : VII / Gasal 
 Materi Pembelajaran : I Love Things Around Me 
 Alokasi Waktu  : 2 x 40 menit (1 pertemuan) 
 
A. Kompetensi Inti (KI) 
1. Menghargai dan menghayati ajaran agama yang dianutnya 
2. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, 
peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi 
secara efektif dengan lingkungan sosial dan alam dalam jangkauan 
pergaulan dan keberadaannya. 
3. Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan 
rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya 
terkait fenomena dan kejadian tampak mata. 
4. Mencoba,  mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori. 
 
B. Kompetensi Dasar (KD) 
1. Siswa mampu mensyukuri kesempatan dapat mempelajari bahasa 
Inggris sebagai bahasa pengantar komunikasi internasional yang 
diwujudkan dalam semangat belajar. 
2. 
. 
Siswa mampu menunjukkan perilaku tanggung jawab, peduli, 
kerjasama, dan cinta damai, dalam melaksanakan komunikasi 
fungsional. 
114 
 
3. Siswa mampu memahami percakapan sederhana sehari-hari baik dalam 
konteks profesional maupun pribadi dengan orang bukan penutur asli 
4. Siswa mampu menyusun teks percakapan sederhana sehari-hari baik 
dalam konteks profesional maupun pribadi dengan orang bukan 
penutur asli 
 
C. Indikator Pencapaian Kompetensi 
1. Spiritual 
a. Siswa menjawab salam dari guru 
b. Siswa berdo‟a sebelum pelajaran dimulai 
c. Siswa menunjukkan rasa syukur atas anugerah Tuhan akan keberadaan 
bahasa Inggris sebagai bahasa pengantar komunikasi internasional 
2. Sosial 
a. Siswa menunjukkan sikap tanggung jawab dalam melaksanakan 
komunikasi fungsional dengan teman dan guru 
b. Siswa menunjukkan sikap peduli dan kerjasama dalam melaksanakan 
komunikasi fungsional dengan teman 
c. Siswa menunjukkan sikap cinta damai dalam setiap perkataan dan 
menjaga kondisi kelas 
3. Pengetahuan 
a. Siswa memahami nama benda yang ada di sekitarnya 
b. Siswa memahami cara baca dengan mengeja (speeling)  
c. Siswa memahami cara baca dengan menggunakan pronunciation yang 
baik dan benar 
4. Ketrampilan 
a. Siswa membaca dengan cara mengeja nama benda yang ada di 
sekitarnya  
b. Siswa membacakan nama benda yang ada di sekitarnya dengan 
menggunakan pronunciation yang benar 
c. Siswa dapat menghafal nama benda yang ada di sekitarnya 
berdasarkan pronunciation yang baik dan benar dengan guru dan 
teman – temannya 
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D. Materi pembelajaran (materi pembelajaran terlampir) 
 I Love Things Around Me 
 
E. Metode Pembelajaran dan Media 
Metode Pembelajaran 
 : 
The Audio Lingual Method 
Media   
 : 
Slide power point, spidol, papan tulis, lembar 
tugas, LCD, Digital Cambridge Dictionary. 
 
F. Kegiatan Pembelajaran 
Pertemuan Pertama 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari guru 
b. Siswa membaca „Basmalah’ sebelum memulai kegiatan 
pembelajaran 
c. Siswa merespon pertanyaan guru tentang materi yang akan 
disampaikan. 
d. Guru memberikan contoh satu kata (vocabulary) dari tema 
I Love Things Around Me dan dari materi Thigs in the 
Scoolbag pada slide power point. 
5 menit 
Kegiatan  
Inti 
a. Mengamati 
 Siswa mengamati slide yang ditampilkan tentang 
materi The Things in the Schoolbag yang dijelaskan 
oleh guru dan berdasarkan Digital Cambridge 
Dictionary 
 Siswa mendengarkan penjelasan guru mengenai 
materi The Things in the Schoolbag berdasarkan 
Digital Cambridge Dictionary 
 Sisiwa mendengarkan dengan cermat audio dari 
Digital Cambridge Dictionary tentang The Things in 
 
 
 
 
20 menit 
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the Schoolbag 
b. Menanya 
 Siswa diarahkan untuk bertanya kepada guru 
mengenai materi yang belum jelas / belum bisa 
dipahami cara mem-pronounce yang baik dan benar 
berdasarkan Digital Cambridge Dictionary 
c. Mencoba 
 Guru memberi contoh bagaimana cara mem-
pronounce kata yg baik dan benar berdasarkan Digital 
Cambridge Dictionary 
 Guru memutar speaker yg ada pada Digital Cambridge 
Dictionary dari kata satu dilanjutkan kata yg ke dua 
dan seterusnya 
 Siswa mencoba melafalkan (mem-pronounce) kan The 
Things in the Schoolbag berdasarkan penjelasan dari 
guru dan suara yang didengar dari speaker on the 
Digital Cambridge Dictionary sampai selesai dan 
sampai semua murid bisa. 
d. Menalar 
 Siswa mengidentifikasi pronunciation dari The Things 
in the Schoolbag  
e. Mengkomunikasikan 
 Siswa melafalkan dengan pronunciation yang baik dan 
benar pada materi The Things in the Schoolbag 
berdasarkan dari speaker Digital Cambridge 
Dictionary yang telah di dengarnya 
 Siswa menjawab pertanyaan mengenai The Things in 
the Schoolbag cara mebaca dengan pronunciation 
yang baik dan benar berdasarkan Digital Cambridge 
Dictionary 
 
 
10 menit 
 
 
 
 
 
 
15 menit 
 
 
 
 
 
 
 
 
 
15 menit 
 
 
 
 
10 menit 
Penutup   Siswa bersama guru mengulang kembali bagaimana 
melafalkan The Things in the Schoolbag dengan 
5 menit 
117 
 
pronunciation yang baik dan benar berdasarkan Digital 
Cambridge Dictionary 
 Siswa membaca „hamdalah‟ menjawab salam penutup 
dari guru 
 
Pertemuan Kedua 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari guru 
b. Siswa membaca „Basmalah’ sebelum memulai kegiatan 
pembelajaran 
c. Siswa merespon pertanyaan guru tentang materi yang 
akan disampaikan. 
d. Guru memberikan contoh satu kata (vocabulary) dari 
tema I Love Things Around Me dan dari materi Thigs in 
the Bedroom pada slide power point. 
5 menit 
Kegiatan  
Inti 
a. Mengamati 
 Siswa mengamati slide yang ditampilkan tentang 
materi The Things in the Bedroom yang dijelaskan 
oleh guru dan berdasarkan Digital Cambridge 
Dictionary 
 Siswa mendengarkan penjelasan guru mengenai 
materi The Things in the Bedroom berdasarkan Digital 
Cambridge Dictionary 
 Sisiwa mendengarkan dengan cermat audio dari 
Digital Cambridge Dictionary tentang The Things in 
the Bedroom 
b. Menanya 
 Siswa diarahkan untuk bertanya kepada guru 
mengenai materi yang belum jelas / belum bisa 
dipahami cara mem-pronounce yang baik dan benar 
berdasarkan Digital Cambridge Dictionary 
 
20 menit 
 
 
 
 
 
 
 
 
 
 
 
10 menit 
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c. Mencoba 
 Guru memberi contoh bagaimana cara mem-
pronounce kata yg baik dan benar berdasarkan Digital 
Cambridge Dictionary 
 Guru memutar speaker yg ada pada Digital Cambridge 
Dictionary dari kata satu dilanjutkan kata yg ke dua 
dan seterusnya 
 Siswa mencoba melafalkan (mem-pronounce) kan The 
Things in the Bedroom berdasarkan penjelasan dari 
guru dan suara yang didengar dari speaker on the 
Digital Cambridge Dictionary sampai selesai dan 
sampai semua murid bisa. 
d. Menalar 
 Siswa mengidentifikasi pronunciation dari The Things 
in the Bedroom 
e. Mengkomunikasikan 
 Siswa melafalkan dengan pronunciation yang baik dan 
benar pada materi The Things in the Bedroom 
berdasarkan dari speaker Digital Cambridge 
Dictionary yang telah di dengarnya 
 Siswa menjawab pertanyaan mengenai The Things in 
the Bedroom cara mebaca dengan pronunciation yang 
baik dan benar berdasarkan Digital Cambridge 
Dictionary 
 
 
15 menit 
 
 
 
 
 
 
 
 
 
15 menit 
 
 
 
10 menit 
Penutup   Siswa bersama guru mengulang kembali bagaimana 
melafalkan The Things in the Bedroom dengan 
pronunciation yang baik dan benar berdasarkan Digital 
Cambridge Dictionary 
 Siswa membaca „hamdalah‟ menjawab salam penutup 
dari guru 
5 menit 
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Pertemuan Ketiga 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari guru 
b. Siswa membaca „Basmalah’ sebelum memulai kegiatan 
pembelajaran 
c. Siswa merespon pertanyaan guru tentang materi yang akan 
disampaikan. 
d. Guru memberikan contoh satu kata (vocabulary) dari tema 
I Love Things Around Me dan dari materi Thigs in the 
Bathroom pada slide power point. 
5 menit 
Kegiatan  
Inti 
a. Mengamati 
 Siswa mengamati slide yang ditampilkan tentang 
materi The Things in the Bathroom yang dijelaskan 
oleh guru dan berdasarkan Digital Cambridge 
Dictionary 
 Siswa mendengarkan penjelasan guru mengenai 
materi The Things in the Bathroom berdasarkan 
Digital Cambridge Dictionary 
 Sisiwa mendengarkan dengan cermat audio dari 
Digital Cambridge Dictionary tentang The Things in 
the Bathroom 
b. Menanya 
 Siswa diarahkan untuk bertanya kepada guru 
mengenai materi yang belum jelas / belum bisa 
dipahami cara mem-pronounce yang baik dan benar 
berdasarkan Digital Cambridge Dictionary 
c. Mencoba 
 Guru memberi contoh bagaimana cara mem-
pronounce kata yg baik dan benar berdasarkan Digital 
Cambridge Dictionary 
 Guru memutar speaker yg ada pada Digital Cambridge 
Dictionary dari kata satu dilanjutkan kata yg ke dua 
20 menit 
 
 
 
 
 
 
 
 
 
 
 
 
10 menit 
 
 
 
 
15 menit 
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dan seterusnya 
 Siswa mencoba melafalkan (mem-pronounce) kan The 
Things in the Bathroom berdasarkan penjelasan dari 
guru dan suara yang didengar dari speaker on the 
Digital Cambridge Dictionary sampai selesai dan 
sampai semua murid bisa. 
d. Menalar 
 Siswa mengidentifikasi pronunciation dari The Things 
in the Bathroom 
e. Mengkomunikasikan 
 Siswa melafalkan dengan pronunciation yang baik dan 
benar pada materi The Things in the Bathroom 
berdasarkan dari speaker Digital Cambridge 
Dictionary yang telah di dengarnya 
 Siswa menjawab pertanyaan mengenai The Things in 
the Bathroom cara mebaca dengan pronunciation yang 
baik dan benar berdasarkan Digital Cambridge 
Dictionary 
 
 
 
 
 
 
 
 
 
15 menit 
 
 
10 menit 
Penutup   Siswa bersama guru mengulang kembali bagaimana 
melafalkan The Things in the Bathroom dengan 
pronunciation yang baik dan benar berdasarkan Digital 
Cambridge Dictionary 
 Siswa membaca „hamdalah‟ menjawab salam penutup 
dari guru 
5 menit 
 
Pertemuan Keempat 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari guru 
b. Siswa membaca „Basmalah’ sebelum memulai kegiatan 
pembelajaran 
c. Siswa merespon pertanyaan guru tentang materi yang akan 
disampaikan. 
5 menit 
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d. Guru memberikan contoh satu kata (vocabulary) dari tema 
I Love Things Around Me dan dari materi Thigs in the 
Classroom pada slide power point. 
Kegiatan  
Inti 
a. Mengamati 
 Siswa mengamati slide yang ditampilkan tentang 
materi The Things in the Classroom yang dijelaskan 
oleh guru dan berdasarkan Digital Cambridge 
Dictionary 
 Siswa mendengarkan penjelasan guru mengenai 
materi The Things in the Classroom berdasarkan 
Digital Cambridge Dictionary 
 Sisiwa mendengarkan dengan cermat audio dari 
Digital Cambridge Dictionary tentang The Things in 
the Classroom 
b. Menanya 
 Siswa diarahkan untuk bertanya kepada guru 
mengenai materi yang belum jelas / belum bisa 
dipahami cara mem-pronounce yang baik dan benar 
berdasarkan Digital Cambridge Dictionary 
c. Mencoba 
 Guru memberi contoh bagaimana cara mem-
pronounce kata yg baik dan benar berdasarkan Digital 
Cambridge Dictionary 
 Guru memutar speaker yg ada pada Digital Cambridge 
Dictionary dari kata satu dilanjutkan kata yg ke dua 
dan seterusnya 
 Siswa mencoba melafalkan (mem-pronounce) kan The 
Things in the Classroom berdasarkan penjelasan dari 
guru dan suara yang didengar dari speaker on the 
Digital Cambridge Dictionary sampai selesai dan 
sampai semua murid bisa. 
d. Menalar 
20 menit 
 
 
 
 
 
 
 
 
 
 
 
 
10 menit 
 
 
 
15 menit 
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 Siswa mengidentifikasi pronunciation dari The Things 
in the Classroom 
e. Mengkomunikasikan 
 Siswa melafalkan dengan pronunciation yang baik dan 
benar pada materi The Things in the Classroom 
berdasarkan dari speaker Digital Cambridge 
Dictionary yang telah di dengarnya 
 Siswa menjawab pertanyaan mengenai The Things in 
the Classroom cara mebaca dengan pronunciation 
yang baik dan benar berdasarkan Digital Cambridge 
Dictionary 
 
 
15 menit 
 
 
10 menit 
Penutup   Siswa bersama guru mengulang kembali bagaimana 
melafalkan The Things in the Classroom dengan 
pronunciation yang baik dan benar berdasarkan Digital 
Cambridge Dictionary 
 Siswa membaca „hamdalah‟ menjawab salam penutup 
dari guru 
5 menit 
 
G. Penilaian  
1. Rubrik Penilaian dari Segi Sikap (attitude) 
a. Rasa hormat (respect)  
5 = Tidak pernah menunjukkan sikap tidak hormat  
4 = Pernah menunjukkan sikap tidak hormat  
3 = Beberapa kali menunjukkan sikap tidak hormat  
2 = Sering menunjukkan sikap tidak hormat  
1 = Sangat sering menunjukkan tidak hormat  
b. Jujur (honest)  
5 = Tidak pernah menunjukkan sikap tidak jujur  
4 = Pernah menunjukkan sikap tidak jujur  
3 = Beberapa kali menunjukkan sikap tidak jujur  
2 = Sering menunjukkan sikap tidak jujur  
1 = Sangat sering menunjukkan sikap tidak jujur  
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c. Peduli (care)  
5 = Tidak pernah menunjukkan sikap tidak peduli  
4 = Pernah menunjukkan sikap tidak peduli  
3 = Beberapa kali menunjukkan sikap tidak peduli  
2 = Sering menunjukkan sikap tidak peduli  
1 = Sangat sering menunjukkan sikap tidak peduli  
d. Berani (brave)  
5 = Tidak pernah menunjukkan sikap tidak berani  
4 = Pernah menunjukkan sikap tidak berani  
3 = Beberapa kali menunjukkan sikap tidak berani  
2 = Sering menunjukkan sikap tidak berani  
1 = Sangat sering menunjukkan sikap tidak berani  
e. Percaya diri (confidence)  
5 = Tidak pernah menunjukkan sikap tidak percaya diri  
4 = Pernah menunjukkan sikap tidak percaya diri  
3 = Beberapa kali menunjukkan sikap tidak percaya diri  
2 = Sering menunjukkan sikap tidak percaya diri  
1 = Sangat sering menunjukkan sikap tidak percaya diri 
f. Berkomunikasi baik (communicative)  
5 = Tidak pernah menunjukkan sikap tidak komunikatif  
4 = Pernah menunjukkan sikap tidak komunikatif  
3 = Beberapa kali menunjukkan sikap tidak komunikatif  
4 = Sering menunjukkan sikap tidak komunikatif  
5 = Sangat sering menunjukkan sikap tidak komunikatif  
g. Peduli sosial (social awareness)  
5 = Tidak pernah menunjukkan sikap tidak peduli sosial  
4 = Pernah menunjukkan sikap tidak peduli sosial  
3 = Beberapa kali menunjukkan sikap tidak peduli sosial  
2 = Sering menunjukkan sikap tidak peduli sosial  
1 = Sangat sering menunjukkan sikap tidak peduli sosial  
h. Ingin tahu (curiosity)  
5 = Tidak pernah menunjukkan sikap tidak ingin tahu  
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4 = Pernah menunjukkan sikap tidak ingin tahu  
3 = Beberapa kali menunjukkan sikap tidak ingin tahu  
2 = Sering menunjukkan sikap tidak ingin tahui  
1 = Sangat sering menunjukkan sikap tidak ingin tahu 
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2. Rubrik Penilaian dari Aspek Pengetahuan (knowledge)  
a. Kosa kata (vocabulary)  
5 = Hampir sempurna  
4 = Ada kesalahan tapi tidak mengganggu makna  
3 = Ada kesalahan dan mengganggu makna  
2 = Banyak kesalahan dan menganggu makna  
1 = Terlalu banyak kesalahan sehinngga sulit dipahami.  
b. Kelancaran (fluency)  
5 = Sangat lancar  
4 = Lancar  
3 = Cukup lancar  
2 = Kurang lancar  
1 = Tidak lancar  
c. Ketelitian (accuracy)  
5 = Sangat teliti  
4 = Teliti  
3 = Cukup teliti  
2 = Kurang teliti  
1 = Tidak teliti  
d. Pengucapan (pronunciation)  
5 = Hampir sempurna  
4 = Ada kesalahan tapi tidak mengganggu makna  
3 = Ada beberapa kesalahan dan mengganggu makna  
2 = Banyak kesalahan dan mengganggu makna  
1 = Terlalu banyak kesalahan sehingga sulit untuk dipahami  
e. Intonasi (intonation)  
5 = Hampir sempurna  
4 = Ada beberapa kesalahan tapi tidak mengganggu makna  
3 = Ada beberapa kesalahan dan mengganggu makna  
2 = Banyak kesalahan dan mengganggu makna  
1 = Terlalu banyak kesalahan sehingga sulit dipahami  
f. Pemahaman (understanding)  
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5 = Sangat memahami  
4 = Memahami  
3 = Cukup memahami  
2 = Kurang memahami  
1 = Tidak memahami  
g. Pilihan kata (diction)  
5 = Sangat variatif dan tepat  
4 = Variatif dan tepat  
3 = Cukup variatif dan tepat  
2 = Kurang variatif dan tepat  
1 = Tidak variatif dan tepat 
Lampiran 3: Rubrik Penilaian Praktek  
 
Kriteria 
 
Jika respon 
benar, 
ucapan 
benar, 
intonasi 
benar, dan 
pengucapan 
lancar. 
 
Jika respon 
benar, ucapan 
benar, 
intonasi 
benar, dan 
pengucapan 
lancar. 
 
Jika respon 
benar, ucapan 
benar, intonasi 
benar, dan 
pengucapan 
tidak lancar. 
 
Jika respon 
benar, 
ucapan 
benar, 
intonasi 
salah, dan 
pengucapan 
tidak lancar. 
 
Jika respon 
kurang tepat, 
ucapan salah, 
intonasi 
salah, dan 
pengucapan 
tidak lancar. 
Nilai Excelent 
5 
Very Good 
4 
Good 
3 
Fair  
2 
Poor  
1 
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Lampiran 4: Format Penilaian Individu 
Nama Kegiatan  : .....................................  
Tanggal Pelaksanaan  : ..................................... 
Nama    : ..................................... 
NIS    : ..................................... 
Kelas    : ..................................... 
 
No Aspek yang Dinilai Nilai 
Sikap (attitude) 
1 Ingin tahu  
2 Percaya diri  
3 Jujur  
   
Perilaku (action) 
1 Kerja sama  
2 Melakukan tindak komunikasi yang tepat  
   
Pengetahuan (knowledge)  
1 Pengucapan  
2 Kelancaran  
3 Intonasi  
4 Pemahaman  
   
Total  
Rata-Rata  
       Sukoharjo, Agustus 2017 
 Mengetahui 
 
        Guru Mapel                   Praktikan 
 
Singgih Panggabean S.Pd                  Zaidatul Khairiyah  
NIP.-                   NIM. 123221334  
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
(Control Class) 
  
 Sekolah    : MTs Negeri Sukoharjo 
 Mata Pelajaran  : Bahasa Inggris 
 Kelas /Semester      : VII / Gasal 
 Materi Pembelajaran : I Love Things Around Me 
 Alokasi Waktu  : 2 x 40 menit (1 pertemuan) 
 
A. Kompetensi Inti (KI) 
1. Menghargai dan menghayati ajaran agama yang dianutnya 
2. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, 
peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi 
secara efektif dengan lingkungan sosial dan alam dalam jangkauan 
pergaulan dan keberadaannya. 
3. Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan 
rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya 
terkait fenomena dan kejadian tampak mata. 
4. Mencoba,  mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori. 
 
B. Kompetensi Dasar (KD) 
1. Siswa mampu mensyukuri kesempatan dapat mempelajari bahasa 
Inggris sebagai bahasa pengantar komunikasi internasional yang 
diwujudkan dalam semangat belajar. 
2. 
. 
Siswa mampu menunjukkan perilaku tanggung jawab, peduli, 
kerjasama, dan cinta damai, dalam melaksanakan komunikasi 
fungsional. 
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3. Siswa mampu memahami percakapan sederhana sehari-hari baik dalam 
konteks profesional maupun pribadi dengan orang bukan penutur asli 
4. Siswa mampu menyusun teks percakapan sederhana sehari-hari baik 
dalam konteks profesional maupun pribadi dengan orang bukan 
penutur asli 
 
C. Indikator Pencapaian Kompetensi 
1. Spiritual 
a. Siswa menjawab salam dari guru 
b. Siswa berdo‟a sebelum pelajaran dimulai 
c. Siswa menunjukkan rasa syukur atas anugerah Tuhan akan keberadaan 
bahasa Inggris sebagai bahasa pengantar komunikasi internasional 
2. Sosial 
a. Siswa menunjukkan sikap tanggung jawab dalam melaksanakan 
komunikasi fungsional dengan teman dan guru 
b. Siswa menunjukkan sikap peduli dan kerjasama dalam melaksanakan 
komunikasi fungsional dengan teman 
c. Siswa menunjukkan sikap cinta damai dalam setiap perkataan dan 
menjaga kondisi kelas 
3. Pengetahuan 
a. Siswa memahami nama benda yang ada di sekitarnya 
b. Siswa memahami cara baca dengan mengeja (speeling)  
c. Siswa memahami cara baca dengan menggunakan pronunciation yang 
baik dan benar 
4. Ketrampilan 
a. Siswa membaca dengan cara mengeja nama benda yang ada di 
sekitarnya 
b. Siswa membacakan nama benda yang ada di sekitarnya dengan 
menggunakan pronunciation yang benar  
c. Siswa dapat menghafal nama benda yang ada di sekitarnya 
berdasarkan pronunciation yang baik dan benar dengan guru dan 
teman - temannya 
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D. Materi pembelajaran (materi pembelajaran terlampir) 
 I Love Things Around Me 
E. Metode Pembelajaran dan Media 
Metode Pembelajaran 
 : 
The Audio Lingual Method 
Media   
 : 
Spidol, papan tulis, lembar tugas 
 
F. Kegiatan Pembelajaran 
Pertemuan Pertama 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari gur 
b. Siswa membaca „Basmalah’ sebelum memulai kegiatan 
pembelajaran 
c. Siswa merespon pertanyaan guru tentang materi yang akan 
disampaikan. 
d. Guru memberikan satu contoh kata dari tema I Love 
Things Around Me dan materi  The Things in the 
Schoolbag yang akan di pelajari menggunakan Manual 
Dictionary 
5 menit 
Kegiatan  
Inti 
a. Mengamati 
 Siswa mengamati lembar materi yang diberikan oleh 
guru tentang materi The Things in the Schoolbag yang 
dijelaskan oleh guru 
 Siswa mendengarkan penjelasan guru mengenai materi 
The Things in the Schoolbag  
 Siswa melihat dengan cermat bagaimana cara 
membaca berdasarkan kamus manual (paper 
dictionary) 
b. Menanya 
 Siswa diarahkan untuk bertanya kepada guru 
20 menit 
 
 
 
 
 
 
 
 
 
 
10 menit 
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mengenai materi The Things in the Schoolbag  yang 
telah disampaikan 
 Siswa diarahkan untuk bertanya kepada guru 
mengenai materi yang belum jelas / belum bisa 
dipahami siswa 
c. Mencoba 
 Guru memberikan contoh bagaimana cara mem-
pronounce kan kata berdasarkan Manual Dicionary 
 Siswa mencoba melafalkan (mem-pronounce) kan 
The Things in the Schoolbag berdasarkan 
penjelasan dari guru dan tulisan yang dibaca dari 
kamus Manual Dictionary 
d. Menalar 
 Siswa mengidentifikasi pronunciation dari The 
Things in the Schoolbag 
e. Mengkomunikasikan 
 Siswa melafalkan dengan pronunciation yang baik 
dan benar pada materi The Things in the Schoolbag 
dari penjelasan dari guru dan berdasarkan ejaan 
pada Manual Dictionary  
 Siswa menjawab pertanyaan mengenai The Things 
in the Schoolbag cara mebaca dengan 
pronunciation yang baik dan benar 
 
 
 
 
 
15 menit 
 
 
 
 
 
 
 
15 menit 
 
 
10 menit 
Penutup  a. Siswa bersama guru mengulang kembali bagaimana 
melafalkan The Things in the Schoolbag dengan 
pronunciation yang baik dan benar.  
b. Siswa membaca „hamdalah‟ menjawab salam penutup 
dari guru 
5 menit 
 
Pertemuan Kedua 
Fase Kegiatan Pembelajaran Waktu 
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Pendahuluan a. Siswa merespon salam dan sapaan dari guru 
b. Siswa membaca „Basmalah’ sebelum memulai kegiatan 
pembelajaran 
c. Siswa merespon pertanyaan guru tentang materi yang 
akan disampaikan. 
d. Guru memberikan satu contoh kata dari tema I Love 
Things Around Me dan materi  The Things in the 
Bedroom yang akan di pelajari menggunakan Manual 
Dictionary 
5 menit 
Kegiatan  
Inti 
a. Mengamati 
 Siswa mengamati lembar materi yang diberikan oleh 
guru tentang materi The Things in the Bedroom yang 
dijelaskan oleh guru 
 Siswa mendengarkan penjelasan guru mengenai materi 
The Things in the Bedroom  
 Siswa melihat dengan cermat bagaimana cara 
membaca berdasarkan kamus manual (paper 
dictionary) 
b. Menanya 
 Siswa diarahkan untuk bertanya kepada guru 
mengenai materi The Things in the Bedroom  yang 
telah disampaikan 
 Siswa diarahkan untuk bertanya kepada guru 
mengenai materi yang belum jelas / belum bisa 
dipahami siswa 
c. Mencoba 
 Guru memberikan contoh bagaimana cara mem-
pronounce kan kata berdasarkan Manual Dicionary 
 Siswa mencoba melafalkan (mem-pronounce) kan The 
Things in the Bedroom berdasarkan penjelasan dari 
guru dan tulisan yang dibaca dari kamus Manual 
Dictionary 
20 menit 
 
 
 
 
 
 
 
 
 
 
10 menit 
 
 
 
 
 
 
15 menit 
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d. Menalar 
 Siswa mengidentifikasi pronunciation dari The Things 
in the Bedroom 
e. Mengkomunikasikan 
 Siswa melafalkan dengan pronunciation yang baik dan 
benar pada materi The Things in the Bedroom dari 
penjelasan dari guru dan berdasarkan ejaan pada 
Manual Dictionary  
 Siswa menjawab pertanyaan mengenai The Things in 
the Bedroom cara mebaca dengan pronunciation yang 
baik dan benar 
 
 
15 menit 
 
 
10 menit 
Penutup  a. Siswa bersama guru mengulang kembali bagaimana 
melafalkan The Things in the Bedroom dengan 
pronunciation yang baik dan benar.  
b. Siswa membaca „hamdalah‟ menjawab salam penutup dari 
guru 
5 menit 
 
Pertemuan Ketiga 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari guru 
b. Siswa membaca „Basmalah’ sebelum memulai kegiatan 
pembelajaran 
c. Siswa merespon pertanyaan guru tentang materi yang akan 
disampaikan. 
d. Guru memberikan satu contoh kata dari tema I Love 
Things Around Me dan materi  The Things in the Bathroom 
yang akan di pelajari menggunakan Manual Dictionary 
5 menit 
Kegiatan  
Inti 
a. Mengamati 
 Siswa mengamati lembar materi yang diberikan oleh 
guru tentang materi The Things in the Bathroom yang 
dijelaskan oleh guru 
 Siswa mendengarkan penjelasan guru mengenai materi 
20 menit 
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The Things in the Bathroom 
 Siswa melihat dengan cermat bagaimana cara 
membaca berdasarkan kamus manual (paper 
dictionary) 
b. Menanya 
 Siswa diarahkan untuk bertanya kepada guru 
mengenai materi The Things in the Bathroom yang 
telah disampaikan 
 Siswa diarahkan untuk bertanya kepada guru 
mengenai materi yang belum jelas / belum bisa 
dipahami siswa 
c. Mencoba 
 Guru memberikan contoh bagaimana cara mem-
pronounce kan kata berdasarkan Manual Dicionary 
 Siswa mencoba melafalkan (mem-pronounce) kan The 
Things in the Bathroom berdasarkan penjelasan dari 
guru dan tulisan yang dibaca dari kamus Manual 
Dictionary 
d. Menalar 
 Siswa mengidentifikasi pronunciation dari The Things 
in the Bathroom 
e. Mengkomunikasikan 
 Siswa melafalkan dengan pronunciation yang baik dan 
benar pada materi The Things in the Bathroom dari 
penjelasan dari guru dan berdasarkan ejaan pada 
Manual Dictionary  
 Siswa menjawab pertanyaan mengenai The Things in 
the Bathroom cara mebaca dengan pronunciation yang 
baik dan benar 
 
 
 
 
 
 
 
10 menit 
 
 
 
 
 
 
15 menit 
 
 
 
 
 
 
15 menit 
 
 
10 menit 
Penutup  a. Siswa bersama guru mengulang kembali bagaimana 
melafalkan The Things in the Bathroom dengan 
pronunciation yang baik dan benar.  
5 menit 
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b. Siswa membaca „hamdalah‟ menjawab salam penutup dari 
guru 
  
Pertemuan Keempat 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari guru 
b. Siswa membaca „Basmalah’ sebelum memulai kegiatan 
pembelajaran 
c. Siswa merespon pertanyaan guru tentang materi yang akan 
disampaikan. 
d. Guru memberikan satu contoh kata dari tema I Love 
Things Around Me dan materi  The Things in the 
Classroom yang akan di pelajari menggunakan Manual 
Dictionary 
5 menit 
Kegiatan  
Inti 
a. Mengamati 
 Siswa mengamati lembar materi yang diberikan oleh 
guru tentang materi The Things in the Classroom yang 
dijelaskan oleh guru 
 Siswa mendengarkan penjelasan guru mengenai materi 
The Things in the Classroom 
 Siswa melihat dengan cermat bagaimana cara 
membaca berdasarkan kamus manual (paper 
dictionary) 
b. Menanya 
 Siswa diarahkan untuk bertanya kepada guru 
mengenai materi The Things in the Classroom yang 
telah disampaikan 
 Siswa diarahkan untuk bertanya kepada guru 
mengenai materi yang belum jelas / belum bisa 
dipahami siswa 
c. Mencoba 
 Guru memberikan contoh bagaimana cara mem-
20 menit 
 
 
 
 
 
 
 
 
 
 
10 menit 
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pronounce kan kata berdasarkan Manual Dicionary 
 Siswa mencoba melafalkan (mem-pronounce) kan The 
Things in the Classroom berdasarkan penjelasan dari 
guru dan tulisan yang dibaca dari kamus Manual 
Dictionary 
d. Menalar 
 Siswa mengidentifikasi pronunciation dari The Things 
in the Classroom 
e. Mengkomunikasikan 
 Siswa melafalkan dengan pronunciation yang baik dan 
benar pada materi The Things in the Classroom dari 
penjelasan dari guru dan berdasarkan ejaan pada 
Manual Dictionary  
 Siswa menjawab pertanyaan mengenai The Things in 
the Classroom cara mebaca dengan pronunciation 
yang baik dan benar 
 
15 menit 
 
 
 
 
 
 
15 menit 
 
 
10 menit 
Penutup  a. Siswa bersama guru mengulang kembali bagaimana 
melafalkan The Things in the Classroom dengan 
pronunciation yang baik dan benar.  
b. Siswa membaca „hamdalah‟ menjawab salam penutup dari 
guru 
5 menit 
 
G. Penilaian  
 1. Rubrik Penilaian dari Segi Sikap (attitude) 
Rasa hormat (respect)  
5 = Tidak pernah menunjukkan sikap tidak hormat  
4 = Pernah menunjukkan sikap tidak hormat  
3 = Beberapa kali menunjukkan sikap tidak hormat  
2 = Sering menunjukkan sikap tidak hormat  
1 = Sangat sering menunjukkan tidak hormat  
Jujur (honest)  
5 = Tidak pernah menunjukkan sikap tidak jujur  
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4 = Pernah menunjukkan sikap tidak jujur  
3 = Beberapa kali menunjukkan sikap tidak jujur  
2 = Sering menunjukkan sikap tidak jujur  
1 = Sangat sering menunjukkan sikap tidak jujur  
Peduli (care)  
5 = Tidak pernah menunjukkan sikap tidak peduli  
4 = Pernah menunjukkan sikap tidak peduli  
3 = Beberapa kali menunjukkan sikap tidak peduli  
2 = Sering menunjukkan sikap tidak peduli  
1 = Sangat sering menunjukkan sikap tidak peduli  
Berani (brave)  
5 = Tidak pernah menunjukkan sikap tidak berani  
4 = Pernah menunjukkan sikap tidak berani  
3 = Beberapa kali menunjukkan sikap tidak berani  
2 = Sering menunjukkan sikap tidak berani  
1 = Sangat sering menunjukkan sikap tidak berani  
Percaya diri (confidence)  
5 = Tidak pernah menunjukkan sikap tidak percaya diri  
4 = Pernah menunjukkan sikap tidak percaya diri  
3 = Beberapa kali menunjukkan sikap tidak percaya diri  
1 = Sering menunjukkan sikap tidak percaya diri  
1 = Sangat sering menunjukkan sikap tidak percaya diri 
Berkomunikasi baik (communicative)  
5 = Tidak pernah menunjukkan sikap tidak komunikatif  
4 = Pernah menunjukkan sikap tidak komunikatif  
3 = Beberapa kali menunjukkan sikap tidak komunikatif  
4 = Sering menunjukkan sikap tidak komunikatif  
5 = Sangat sering menunjukkan sikap tidak komunikatif  
Peduli sosial (social awareness)  
5 = Tidak pernah menunjukkan sikap tidak peduli sosial  
4 = Pernah menunjukkan sikap tidak peduli sosial  
3 = Beberapa kali menunjukkan sikap tidak peduli sosial  
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2 = Sering menunjukkan sikap tidak peduli sosial  
1 = Sangat sering menunjukkan sikap tidak peduli sosial  
Ingin tahu (curiosity)  
5 = Tidak pernah menunjukkan sikap tidak ingin tahu  
4 = Pernah menunjukkan sikap tidak ingin tahu  
3 = Beberapa kali menunjukkan sikap tidak ingin tahu  
2 = Sering menunjukkan sikap tidak ingin tahui  
1 = Sangat sering menunjukkan sikap tidak ingin tahu 
 
2. Rubrik Penilaian dari Aspek Pengetahuan (knowledge)  
Kosa kata (vocabulary)  
5 = Hampir sempurna  
4 = Ada kesalahan tapi tidak mengganggu makna  
3 = Ada kesalahan dan mengganggu makna  
2 = Banyak kesalahan dan menganggu makna  
1 = Terlalu banyak kesalahan sehinngga sulit dipahami.  
Kelancaran (fluency)  
5 = Sangat lancar  
4 = Lancar  
3 = Cukup lancar  
2 = Kurang lancar  
1 = Tidak lancar  
Ketelitian (accuracy)  
5 = Sangat teliti  
4 = Teliti  
3 = Cukup teliti  
2 = Kurang teliti  
1 = Tidak teliti  
Pengucapan (pronunciation)  
5 = Hampir sempurna  
4 = Ada kesalahan tapi tidak mengganggu makna  
3 = Ada beberapa kesalahan dan mengganggu makna  
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2 = Banyak kesalahan dan mengganggu makna  
1 = Terlalu banyak kesalahan sehingga sulit untuk dipahami  
Intonasi (intonation)  
5 = Hampir sempurna  
4 = Ada beberapa kesalahan tapi tidak mengganggu makna  
3 = Ada beberapa kesalahan dan mengganggu makna  
2 = Banyak kesalahan dan mengganggu makna  
1 = Terlalu banyak kesalahan sehingga sulit dipahami  
Pemahaman (understanding)  
5 = Sangat memahami  
4 = Memahami  
3 = Cukup memahami  
2 = Kurang memahami  
1 = Tidak memahami  
Pilihan kata (diction)  
5 = Sangat variatif dan tepat  
4 = Variatif dan tepat  
3 = Cukup variatif dan tepat  
2 = Kurang variatif dan tepat  
1 = Tidak variatif dan tepat 
 
 
 
 
 
3. Rubrik Penilaian Praktek  
 
Kriteria 
 
Jika respon 
benar, 
ucapan 
benar, 
intonasi 
 
Jika respon 
benar, ucapan 
benar, 
intonasi 
benar, dan 
 
Jika respon 
benar, ucapan 
benar, intonasi 
benar, dan 
pengucapan 
 
Jika respon 
benar, 
ucapan 
benar, 
intonasi 
 
Jika respon 
kurang tepat, 
ucapan salah, 
intonasi 
salah, dan 
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benar, dan 
pengucapan 
lancar. 
pengucapan 
lancar. 
tidak lancar. salah, dan 
pengucapan 
tidak lancar. 
pengucapan 
tidak lancar. 
Nilai Excelent 
5 
Very Good 
4 
Good 
3 
Fair  
2 
Poor  
1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
141 
 
4.Format Penilaian Individu 
Nama Kegiatan  : .....................................  
Tanggal Pelaksanaan  : ..................................... 
Nama    : ..................................... 
NIS    : ..................................... 
Kelas    : ..................................... 
 
No Aspek yang Dinilai Nilai 
Sikap (attitude) 
1 Ingin tahu  
2 Percaya diri  
3 Jujur  
   
Perilaku (action) 
1 Kerja sama  
2 Melakukan tindak komunikasi yang tepat  
   
Pengetahuan (knowledge)  
1 Pengucapan  
2 Kelancaran  
3 Intonasi  
4 Pemahaman  
   
Total  
Rata-Rata  
Sukoharjo, Agustus 2017 
 Mengetahui 
 
        Guru Mapel                   Praktikan 
 
Singgih Panggabean S.Pd                  Zaidatul Khairiyah 
NIP.-                   NIM. 123221334  
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Appendix 5 
The instrument 
of 
pronunciation 
test 
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Pre-test for Experimental and control class about 
“The Things in the schoolbag”  
No Vocabulary Pronunciation Meaning  
1.  Eraser /ɪˈreɪ.zər/ Penghapus  
2.  Pencil /ˈpent.səl/ Pensil  
3.  Pen  /pen/ Bolpoin  
4.  Sharpener /ˈʃɑː.pən.ər/ Pengorek pensil  
5.  Marker /ˈmɑː.kə r / Spidol  
6.  Calculator /ˈkæl.kjʊ.leɪ.tə r / Kalkulator  
7.  Dictionary /ˈdɪk.ʃ ə n. ə r.i/ Kamus  
8.  Book /bʊk/ Buku  
9.  Ruler  /ˈruː.lə r / Penggaris  
10. Purse /pɜːs/ Uang saku  
11.  Cutter /kʌt.ə r / Kater  
12. Worksheet /ˈwɜːk.ʃiːt/ LKS 
13. Protractor /prəˈtræk.tə r / Busur  
14. Pencil case /ˈpen t  .s ə l keɪs / Kotak pensil  
15. Correcting pen /kəˈrektɪŋ ɪŋ/ Tip ek 
 
 
 
 
 
 
 
 
 
 
144 
 
Post-test for Experimental and control class about 
“Things Around Me” 
No  Vocabulary  Pronunciation  Meaning 
1.  Parfume /ˈpɜː.fjuːm/ Parfum 
2.  Freezer  /ˈfriː.zə r / Lemari Es 
3.  Window /ˈwɪn.dəʊ/ Jendela 
4.  Door /dɔː r / Pintu 
5.  Lamp  /læmp/ Lampu  
6.  Fan  /fæn/ Kipas Angin  
7.  Table  /ˈteɪ.bl  / Meja  
8.  Vase  /vɑːz/ Vas  
9.  Television /ˈtel.ɪ.vɪʒ. ə n/ Televisi  
10. Alarm Clock /əˈlɑːm klɒk/ Jam Alaram 
11. Book /bʊk/ Buku  
12. Ruler  /ˈruː.lə r / Penggaris  
13. Towel /taʊəl/ Handuk 
14. Gate /geɪt/ Gerbang 
15. Roof /ruːf/ Atap 
16. Floor /flɔː r / Lantai 
17. Flag /flæg/ Bendera 
18. Teacher /ˈtiː.tʃə r / Guru 
19. Student /ˈstjuː.d ə nt/ Murid 
20. Chair /tʃeə r / Kursi 
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The Materials 1
st
 Meeting  
“The Things in the schoolbag”  
No Vocabulary Pronunciation Meaning  
1.  Eraser /ɪˈreɪ.zər/ Penghapus  
2.  Pencil /ˈpent.səl/ Pensil  
3.  Pen  /pen/ Bolpoin  
4.  Sharpener /ˈʃɑː.pən.ər/ Peruncing Pensil   
5.  Marker /ˈmɑː.kə r / Spidol  
6.  Calculator /ˈkæl.kjʊ.leɪ.tə r / Kalkulator  
7.  Dictionary /ˈdɪk.ʃ ə n. ə r.i/ Kamus  
8.  Book /bʊk/ Buku  
9.  Ruler  /ˈruː.lə r / Penggaris  
10. Purse /pɜːs/ Uang saku 
11. Cutter /kʌt.ə r / Kater  
12. Worksheet /ˈwɜːk.ʃiːt/ LKS 
13. Protractor /prəˈtræk.tə r / Busur  
14. Pencil case /ˈpen t  .s ə l keɪs / Kotak pensil  
15. Correcting pen /kəˈrektɪŋ ɪŋ/ Tip ek   
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The Materials 2
nd
  Meeting  
“Things in the Bedrooom” 
No Vocabulary Pronunciation Meaning 
1.  Bed /biːˈed/ Tempat Tidur 
2.  Mattress /ˈmæt.rəs/ Kasur 
3.  Pillow /ˈpɪl.əʊ/ Bantal 
4.  Blanket /ˈblæŋ.kɪt/ Selimut 
5.  Dresser /ˈdres.ə r / Lemari Rias 
6.  Wardrobe /ˈwɔː.drəʊb/ Lemari Pakaian 
7.  Bed Sheet /biːˈed ʃiːt/ Seprai 
8.  Alarm Clock /əˈlɑːm klɒk/ Jam Alaram 
9.  Dools /dɒl/ Boneka 
10. Bolster /ˈbəʊl.stə r / Guling 
11. Deodorant /diˈəʊ.d ə r. ə nt/ Deodoran 
12. Parfume /ˈpɜː.fjuːm/ Parfum 
13. Cotton Bud /ˈkɒt. ə n bʌd/ Pengorek Kuping 
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“Part of House” 
No  Vocabulary  Pronunciation  Meaning  
1.  House /haʊs/ Rumah 
2.  Wall /wɔːl/ Dinding 
3.  Roof /ruːf/ Atap 
4.  Window /ˈwɪn.dəʊ/ Jendela 
5.  Door /dɔː r / Pintu 
6.  Garage /ˈgær.ɑːʒ/ Garasi 
7.  Floor /flɔː r / Lantai 
8.  Fence /fen t  s/ Pagar 
9.  Gate /geɪt/ Gerbang 
10. Yard /jɑːd/ Halaman Rumah 
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The Materials 3
th
 Meeting 
“Thing in the Bathroom” 
No Vocabulary Pronunciation Meaning 
1.  Tub /tʌb/ Bak 
2.  Soap /səʊp/ Sabun mandi 
3.  Shampoo /ʃæmˈpuː/ Sampo 
4.  Toothbrush /ˈtuːθ.brʌʃ/ Sikat Gigi 
5.  Toothpaste /ˈtuːθ.peɪst/ Pasta Gigi 
6.  Faucet /ˈfɔː.sɪt/ Keran 
7.  Well /wel/ Sumur 
8.  Mirror /ˈmɪr.ə r / Cermin 
9.  Towel /taʊəl/ Handuk 
10. Bucket /ˈbʌk.ɪt/ Ember 
 
 
“Things in the Livingroom” 
No  Vocabulary  Pronunciation  Meaning  
1.  Rocking Chair /rɒk tʃeə r / Kursi Goyang  
2.  Stool  /stuːl/ Bangku  
3.  Table  /ˈteɪ.bl  / Meja  
4.  Vase  /vɑːz/ Vas  
5.  Television /ˈtel.ɪ.vɪʒ. ə n/ Televisi  
6.  Air Conditioner  /eə r  /kənˈdɪʃ. ə n.ə 
r / 
AC (pengatur udara) 
7.  Lamp  /læmp/ Lampu  
8.  Fan  /fæn/ Kipas Angin  
9.  Phone  /fəʊn/ Telepon Rumah  
10. Freezer  /ˈfriː.zə r / Lemari Es 
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The Materials 4
th
 Meeting 
“Things in the Classroom” 
No Vocabulary Pronunciation Meaning 
1.  Teacher /ˈtiː.tʃə r / Guru 
2.  Student /ˈstjuː.d ə nt/ Murid 
3.  Chair /tʃeə r / Kursi 
4.  Teacher‟s Desk /ˈtiː.tʃə r desk/ Meja  Guru 
5.  Eraser /ɪˈreɪ.zə r / Penghapus 
6.  Notebook /ˈnəʊt.bʊk/ Buku Catatan 
7.  Clock /klɒk/ Jam Dinding 
8.  Flag /flæg/ Bendera 
9.  Board /bɔːd/ Papan Tulis 
10. Chalk /tʃɔːk/ Kapur Tulis 
11. Marker /ˈmɑː.kə r / Spidol 
12. Map /mæp/ Peta 
13. Globe /gləʊb/ Globe 
14. bookshelf /ˈbʊk.ʃelf/ Rak Buku 
15. Projector /prəˈdʒek.tə r / Proyektor 
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Appendix 6  
Table L, r 
Product 
Moment, Table 
t, Kurve 
Normal 
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Liliefors Table 
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The t distribution table 
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Chi Square Distribution Table 
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r-product moment table 
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Standart normal distribution table 
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